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BASIC COURSE

PREFACE

Fula (also known as Peul, Fulanl, etc.) 1s wide-
ly spoken throughout the grassland areas of West Africa
from the Atlantic to Cameroun. It has been extensively
studied by scholars interested 1n i1ts lingulstic struc-
ture or in the ethnography and culture of 1ts speakers.
Few of these studles are of much assistance to the be-
ginning student of the language. The present brief 1in-
troductlon to the essentials of Sene-Gambian Fula is de-
signed to provide the basic grammatical structures like-
ly to be needed early 1in the student!s experience wlth
Fula, plus a more generalized !feel! for the structure
of the language, in the context of a limited vocabulary,
likely to prove useful in everyday situations.

This text 1s one of a serles of short Basic Courses
in selected African languages belng prepared by the For-
elgn Service Institute under an agreement with the Unit-
ed States 0ffice of Education, Department of Health, Ed-
ucation and Welfare, under the National Defense Educa-
tion Act.

The lingulst 1n charge of the project has been
Lloyd B. Swift, Chairman of the Department of Near East-
ern and African languages. Fula texts, drill sentences
and vocabulary were provided and checked, and the tapes
volced by Kalilu Tambadu, Language Instructor. Major
assistance in the selectlion of dialog situations, their
elicitation, the constructlion of drills and the tape re-
cording of the text has been provided by Paul G. Imhoff,
Scientific Linguist. The tapes were recorded in the
language laboratory of the Foreign Service Institute un-
der the direction of Gabriel Cordova.

LSl tteipen_

Howard E, Sollenberger, Dean
School of Language and Area Studies
Foreign Service Institute
Department of State
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INTRODUCTION
The Fula Language and People

Fula (variously also called, in European languages, Fulani, Peul, Poular,
Toucouleur, Fulfulde) 1s the language of the Fulbe (singular Pullo), cattle
raising and farming peoples of Senegal, Gambia, Guinea, Mali, Niger, Nigeraia,
Cameroun and adjacent areas in other states. The people are generally referred
to by the term applied to their language.

In none of the countries where they live do the Fula people form a majority.
The principal concentrations are in the Fouta Toro and adjacent areas of Senegal,
Mali and Gambia, i1n the Fouta Diallon area around Labe in Guinea, and in the
Northern Region of Nigeria and adjacent parts of Niger and Cameroun. Smaller
concentrations, primarily of cattle-herding Fulbe, occur all across the Savannah
areas of West Afraica.

The Fulbe are predominantly Muslim. In Nigeria they have a relatively re-
cent history of political hegemony over other tribes. Many important leaders in
Guinea, Northern Region of Nigeria, and Federal Nigeria,are Fulbe.

The language 1s divisible into dialects on various bases. The prancaipal
dialects accord with the main concentrations of speakers, being the Fouta Diallon
dialect of Guinea, the Senegambian dialects known to the French as Peul, the Fula
of Massina in Mali, and the Eastern Fula dialects known generally as Fulani in
Northern Nigeria, of which the speech of Adamawa 1s the best known.

The Language of this Manual

This book 1s based on the speech of Khalilu Tambadu, a Gambian, whose Fula
1s that of the Firdu Fulbe, but contains a number of items akin to the Massina
and Fouta Diallon dialects. His speech 1s quite generally representative of the
Senegambian dialect of Fula. His speech also contains some usages,and borrowed
words from English, which probably have little currency outside Gambia. Since
he speaks little French, 1t 1s probable that French borrowings in his speech are
1tems most general among Fula speakers over a fairly wide area. Efforts have
been made to check especially i1tems of vocabulary against existing glossaries
and, where Mr. Tambadu accepted alternative forms, to use the form most widely
attested 1n the literature. However, this process was not carried to the extreme
of putting words in the mouth of the native speaker.

The student user of this manual should, of course, follow his instructonr,
even 1f his pronunciation, choice of vocabulary, or 'turn of phrase! differs
from what appears on these pages. It 1s hoped that, even in dialect areas where
ma jor revisions are required to adapt these lessons to local speech, the format
of the course may prove suggestive, and that, with appropriate substitutions to
fit local usage, the dialogs, drills and narratives may be used.

Mr. Tambadu's speech 13, of course, represented with complete accuracy only
on the accompanying tape recordings of which the printed text 1s merely a tran~
scraiption.

Structure of the Course

This course consists of forty numbered units, three review units, and a
glossary.

The first twenty units have a review unit after each of the first three of
four five-unit groups. This portion contains most of the grammatical exposition
in the course and also the majority of the manipulative drill material. The
remaining units (21-10) contain relatively little grammatical explanation and
drill, being devoted to dialog and narrative texts with exercises mainly based
upon them.

UNITS 1-20

Each unit in this section of the course contains the first two, and some,
but not necessarily all, of the remainder of the following subdivisions, and
all subdivisions are numbered, after the decimal point which follows the unit
number (here symbolized 'm'), according to the following scheme.
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n.0 Dialog (or other 'Basic Sentences!')

n.l Variation Drills on Basic Sentences (including certain
new vocabulary)

n.2 Grammar Note

n.3 Drills on the grammar point of n.2

n.l Grammar Note

n.5 Drills on the point of n.l

n.6b Grammar Note

n.7 Drills on the point of n.b

n.8 Narrative (commencing with Unit 8)

n.9 Questions and Topics for Discussion (commencing with Unit 7)

Thus, 1n general, the even-numbered subdivisions present lesson material
and the odd-numbered subdivisions provide structured or relatively 'free' prac-
tice.

In Units 1-3 the notes and drills include matters of pronunciation. There-
after they are primarily grammar, more narrowly defined.

The Dialog (n.0)

Each dialog consists of ten to fifteen short utterances. These are present-
ed to the class at normal speed® by the instructor. The class (with books closed)
repeats the utterances in imitation of the instructor, in chorus and individually,
until the instructor i1s satisfied that each student can imitate him accurately
and at normal speed. Under no circumstances should a student repeat a sentence
. after another student, but always after the instructor.

After the instructor 1s persuaded that each student can imitate him accu-
rately, the students open their books and practice reading the transcription of
the utterances. At this point the students encounter for the first time the
English 'equivalents' given for each new word and for each sentence. If reading
1s not accurate at mormal speed, further imitation of the instructor's rendition
of the sentences 1is required until all sbudents can read each sentence properly.
Such further imitation 1s, again, done with books closed and books are opened
only for attempts at reading without the instructor as a model.

When reading 1s accurate, books are again closed, and the instructor pre-
sents the dialog again, employing either or both of the following techniques to
facilitate memorization.

1. The instructor takes one part and prompts the students, in-
dividually or collectively, as they attempt to recall the
intervening sentences. If recall i1s partial or inaccurate,
the sentences are again repeated by the students in i1maitation
of the instructor.

2. Two (or more) students are asked to take the parts and recite
the dialog with the instructor's prompting and assistance. A
sentence 1s not left until the student rendition 1s accurate
at normal speed.

It 1s desirable that the class program be so arranged that a
period of practice of the dialog with the tape recordings in
the language laboratory intervenes between the first presenta-
tion and reading and the 'role-playing', which thus becomes
a 'testing'! of the students' control and memorization of the
dialog.

These procedures are continued until each student can reproduce any or all
the sentences of the dialog accuratély at normal speed from memory.

1 Normal speed 1s defined as no slower than the instructor would, 1n a matter-
of-fact conversation, address another native speaker of Fula.
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Orthographic Conventions Employed in Presenting Dialogs

In the n.0 portion of each unit, new words are presented as 'build-ups'
above the sentences in which they occur. Familiar words occurring in new forms
(not yet explained in the grammar notes) or in phrases which are likely to be
incomprehensible for the student, are also included in the build-ups 1in the
new forms or environmments. Fula appears in the left-hand column and English to
the right. The English glosses of build-up 1tems are as 'literal' as possible,
those of sentences in the dialog are generally less literal, approximating what
might appear in a normal English sentence in the same context. In the Englaish
column parentheses, | ), enclose translation of i1tems which occur im the
Fula but_for which a direct English translation 1s not needed, square brackets,

, enclose portions required for a smooth English translation but not
translating directly any particular part of the Fula. Thus, in general, a smooth-
er English translation can be obtained by reading portions in square brackets and
omitting those i1n parentheses. Where necessary, more literal translations are
enclosed in single quotation marks within parentheses, (1 .

Use of the Tape Recordings of the Dialogs

On the tape recordings each dialog 1s recorded three times. The first re-
cordaing, called 'Dialogue for Listening', 1s at normal speed without spaces or
repetition. The student listens to this recording several times with his book
open ( of course, after the dialog has been introduced by the instructor as
described above 5 and gets the general 'flavor! and meaning of the dialog ex-
change. He then proceeds directly to the second recording, called 'Dialog for
Learning'. In this portion, each sentence 1s repeated and spaces are provided
for student repetition.

This 'dialogue for learning' 1s used in two different modes, both with the
student's boock closed.

1. As a model for direct imitation. In this mode, each sentence
1s heard and repeated in the space following 1t. The second
rendition of the sentence serves as reinforcement of the cor-
rect student repetition or as correction of the incorrect one,
and as model for a second attempt to imitate correctly. This
1s the appropriate mode for memorizing the dialog.

2, As an aid to practicing the sequence. In this mode the student

uses each sentence on the tape as his cue for production of

the following sentence in the dialog. He says each sentence

in the space before the voice on the tape says 1t, listens to
the taped voice for confirmation or correction, repeats the
sentence correctly in imitation of the thped voice and listens
again. In the space following the second rendition of the
sentence, he produces the next sentence in the dialog, etc.

The final recording of the dialog 1s called 'Dialogue for Fluency'. The
sentences are recorded once each with spaces between. This recording 1is also
used i1in two modes with books closed.

l. Repeating after the taped voice for increase in fluency.

2. Producing each sentence before the taped voice to test
memorization.

After each dialog 1s thoroughly memorized 1t 1s often desirable to return
to the Dialog for Listening and attempt to speak the dialog in unison with the
taped voice, again with closed book.

The Varzation Drills (n.1)

These and the grammar drills are of a comnsiderable variety. Basically the
three techniques employed in drill are.

1l. Substitution
2. Transformation

3. Response

X1
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1. Substitution Drills are those in which a suffix, a word, or a phrase 1s pre-
sented by the instructor as a cue for the student to substitute into a previous-
ly presented pattern. In this text all substitution drills are presented in two
columns, headed Cue and Pattern, with the word for which the substitution 1is to
be made underlined in the pattern sentence. The purpose of this format 1s to en-
able the instructor in class(where the student books are, of course, closed) or
the student working with the tapes or reviewing outside of class, to slide a
notched card down the page, exposing the parts of the drill in order.

Thus, 1f the Simple Substitution Drill (a) of 3.1 1s taken as an example,
a card with a notech about one-fourth inch by one inch cut in the upper left-hand
corner -

o

B

placed over the drill and slid downward, exposes first the pattern and first cue-
Cue Pattern

M1 wayri yaade to saaremaa.

Bookara
9
&

N

next the correct response sentence with the substitution of Bookari for -maa,
which 1s, 1m turn, the pattern for the next substitution, Demba -

Cue Pattern
M1 wayri yaade to saaremaa.
Bookari M1 wayri yaade to saare Bookari.
Demba
0?3‘9

:

and so on -

Cue Pattern

M1 wayri yaade to saaremasa.
Bookara M1 wayri yaade to saare Bookari.
Demba M1 wayri yaade to saare Demba.

kawmaa
5>

o

In order to facilitate this procedure, each drill which 1s comtinued from
one page to the next 1s printed with the last line from the previous page re-
peated at the top of the succeeding page. This sentence 1s not, of course, re-
peated on the tape recording.

X1l
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There are three main types of substitution drills-

1. Simple Substitution Drills are those in which the cues are all
substituted for the same grammatical item, usually in the very
same position in the sentence. An example 1s 3.1 (a), given
as the example above.

2. Progressive Substitution Drills are those in which the cues
are to be substituted in order in different slots progressive-
1y from left to right (or, occasionally, from right to left).
These are appropriate when, for some reason, the position at
which a cue 1s to be substituted may not be immediately ap-
parent to the student when the cue 1s suipplied by the in-
structor.

3. Random Substitution Drills are those in which 1t 1s clear from
the form of the cue where in the sentence 1t must be substi-
tuted and there is no particular order or progression through
the sentence pattern.

Any of these drills may be complicated in any of three ways-

1. The cue may be presented in a 'citation' form requiring the
student to select the form appropriate to the use in the
pattern sentence presented. For example, the root of a verb
may serve as cue for an inflected verb form. This procedure
1s called, in the early units, 'substitution-modification'.
In later units no distinction i1s made between this and other
substitution draills since by this time the student has become
accustomed to modification and almost all drills are of this

type.

2. A word or other form may be presented as a cue (written inside
parentheses) which 1s intended not to be 1tself substituted in
the pattern, but rather to signal the required substitution.
For example, a personal pronoun as cue might signal the selec-
tion of the appropriate pronominal suffix for the same person.

3. The substitution of the cue may require the change of a form
elgewhere in the sentence. This 1s known as a !'Substitution-
Correlation Drill'. For example, the substitution of a plural
for a singular subject may require a correlative change in the
form of the verb.

Substitution Drills may also be combined with Transformation Drills or with
Response Drills.

2. Transformation Drills are those 1in which a pattern 1s presented together with
instructions for changing the sentence in some generalizable way. For example,

a positive sentence may be presented with instructions to produce the negative
tequivalent'!. Transformation Drills may generally also be done 1in reverse - using
the right-hand column as Cue to trigger student response with the sentence of the
left-hand column. Many of the Transformatior Drills in this course are 'Substitu-
tion-Transformation Drills! in which a cue 1is first substituted into the left-
hand pattern and then the pattern so produced 1is subjected to transformation in
accordance with the instructions provided. In many cases these also may be done
1n several ways such as using the cue provided to substitute not into Pattern 1
but into Pattern 2, as well as the !'straight! transformation drills which can be
done by ignoring the substitution cues and using the sentences of Patterns 1 and
2 as cues for the other transformation.

3. Response Drills are those in which a statement or question i1s presented as
cue to the production of another sentence as response. The common form 1is a
question, to which the response required i1s a positive or a negative answer -

or a factual answer, 1f the question contains a 'question word'. However, other
types of stimulus-response drills are also used. Response Drills are rigidly
structured so that only one response 1s normally correct. Otherwise these would
cease to be drills and become exercises.

X111
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Other types of draill also occur occasionally. Drills called 'Sample Sentence
Drills' are used where student vocabulary and/or control of the grammar 1s in-
sufficient to permit useful manipulation of the pattern. These drills consist
simply of unrelated sentences 1llustrating the point. These are practiced as
outlined below but are not 'operated! as are the structured drills.

Certain substitution drills are called 'Phrasal Substitution Drills'. In
these, quite long parts of sentences are presented as cues for substitution.
Otherwise they do not differ from other substitution drills.

An occasional 'Expansion Drill!' occurs. In these the word or phrase pre-
sented as cue 1s not substituted but 1s added to the sentence. Thus, in an ex-
pansion drill the sentence starts short and i1s gradually built longer by the
addition of more words or phrases.

Use of the Dralls

Drills are normally done with students' books closed. The sentences of
drills are presented, and repeated several times by the students 1in imitation
of the instructor, until 1t 1s clear that the sentences are understood and
accurately produced by each student. The extent to which such repetition of
each sentence in a drill is required will, of course, depend on whether the
differences between sentences within a drill are simple or complex, familiar to
the students or unfamiliar, and the like. The instructor may wish to check
student comprehension of the sentences from time to time by asking for a para-
phrase or a translation, or by asking an appropriate question.

After there 1s no further doubt that all the sentences of a particular
dri1ll are comprehensible to and pronounceable by the students, the 'presentation!
of the drill has been completed and the drill is 'operated'. That 1s, the pat-
tern 1s presented followed by the first cue (for substitution drlllss, and a
student (selected at random) 1s asked to perform the operation and to produce
the required response. The first time through a drill the instructor may have
each student repeat each correct response for extra practice before presenting
the next cue. This also avoids the confusion which may occur 1f the new pattern
1s not clearly fixed for each student before he 1s asked to make a substitution
into 1t. In all drill the instructor will take appropriate steps to see that
the students are not 'solving puzzles' but are drilling quickly and accurately
utterances which are completely comprehensible to them. The procedures of such
dri1ll should be sufficiently stereotyped that the technique does not get in the
way of the learning process and the students!' attention can continually be
focused on the communicative value of the sentences they are being required to
manipulate.

If the drill combines substitution with transformation or response, the
production of the first student, incorporating the substitution, 1s 1tself cue
for the second student's response. Generally 1t 1s advisable for the instructor
to repeat the first student's response as cue for the next student (at least in
the earlier unlts), to avoid the practicing of one student's mispronunciations
by his classmates.

Most drills are designed with the last sentence i1dentical with the first so
that they may be continued circularly as long as necessary.

Use of the Tapes of Dralls

A drill is normally done in class several times before the student does 1t
with the tape recording. On tape the drills are recorded with cues for 'opera-
tion!' and so should have been presented before the student first listens to the
tape. Space 1s provided on the tape, however, for student repetition of the
correct response after the tapea voice has provided reinforcement (or correction)
to the student's operation of the drill., The first time a drill 1s done with
the tape, the student may be permitted to open his book and use a notched card
(as i1ndicated above) to present thée patterns and cues visually as well as orally.
A drill i1s, however, not done properly until 1t can be operated correctly with
books closed.

X1lv
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The Grammar Notes (n.2, n.li, n.6)

These notes are intended to be read outside of class by the students and to
be expounded, 1f necessary, by a linguistic scientist. Discussion of notes (in
a European language) by native-speaking instructors 1s discouraged. Instructors
should generally confine their role in presenting grammar to providing (in Fula)
additional examples of the structures as required.

Since this course 1s, necessarily, circumscribed with regard to the breadth
of vocabulary and of grammatical patterns presented for students to master as
parts of their active repertories, a certain amount of the grammar presented in
the notes represents patterms occurraing, 1n the dialogs, drills and narratives of
this book, rather infrequently. This presentation 1s intended to equip the stu-
dent to recognize the pattern when encountered and thus to prevent him from
puzzled attempts to fit relatively infrequent forms into the framework of his own
productive command of the language, rather than to provide him with an active
command of such infrequent forms. Of course, no claim 1s made that the gram-
matical treatment 1s 1in any sense complete,either for the dialect here treated
or, much less, for the language as a whole.

The Grammar Drills ( n.3, n.5, n.7)

Grammar Drills are treated exactly as were the variation drills on Basic
Sentences. Introduction of new vocabulary in grammar drills 1s rare.

The Narrative ( n.8 )

This 1s a short expository paragraph generally following closely the se-
quence of events in the dialog of the same unit. The narrative 1s normally
drilled with closed books, sentence by sentence. Students may also be asked
%© retell the story, not necessarily in the 1dentical words of the text. They
are later allowed to open their books and to read with correct intonation and
phrasing. Occasionally 1t may prove useful to ask students to retell the story
changing the time or the person(s). A useful homework assignment may be to pre-
pare to tell a similar story about some real or imaginary happening.

The Questions for Discussion ( n.9 )

These are generally of several types including 'Yes-No' questions, !'0Or!
questions, and 'Question-Word' auestions. They often relate both to the sub-
ject matter of the dialog and/or that of the narrative and to the direct ex-
perience of the students. These are intended as conversation-starters rather
than as response exercises only, and the subjects suggested by these questions
should be pursued as far as student abilities permit. An imaginative instructor
can easily supplement these questions with many more equally appropriate, but
should take care not to venture outside the vocabulary and' grammatical competence
of his students.

Narratives and Questions for Discussion are not recorded and do not occur in
the earliest units. They should occupy an 1ncreasing amount of class time as the
units progress and as student ability to engage in meaningful narration and con-
versation 1ncreases.

The Review Units (Units R-1, R-2, R-3)

These units, which follow Units 5, 10, and 15 respectively, consist pri-
marily of drills which are used like the drills in the regular units. In gen-
eral these drills provide an opportunity to practice patterns which may have
been drilled in an early unit,with the vocabulary which has appeared in inter-
vening units. These units also contain short dialogs which are recombinations
of previously learned items. These are intended to be suggestive of such re-
combinations and not necessarily to be memorized. Students should be encouraged
during review to make other recombinations, but careful checking of such student
'loral composition' 1s necessary to prevent the practicing of errors or unprofit-
able translation from English or another native language of the student.

XV
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UNITS 21 - Lo

These units are shorter, consisting principally of dialogs, narrative texts
and exercises. They do contain, following the dialog, a few short variation
drills, but these serve principally as a medium for the introduction and prac-
tice of new vocabulary i1tems and as a sort of 'warm-up exercise ' before tackling
the exercises proper.

An exercise 1s a practice which differs from a drill in that there may be
more than one possible correct response to the stimulus provided. Exercises
can be of a great variety, including response exercises, translation exercises
and conversational exercises of various kinds. The commonest exercises in this
part of the course are 'Directed Conversation Exercises'. These consist of a
short narrative paragraph (in Fula at first and later in English) followed by a
dialog. The narrative serves to 'set the scene! for the following dialog. One
student reads only the narrative, carefully avoiding looking at the following
dialog. He then attempts to play the prescribed role in the dialog with the
instructor., or another student, (who 1s, of course, permitted to look at the
printed dialog) baking the other part. This second student (or the instructor)
tdirects! the conversation. Of course, he may have to depart from the printed
tscrapt! as appropriate to the responses of the first student. After Unit 32
the narrative 1s 1in English, providing the student with some translation prac-
tice combined with the conversation.

Exercises are not recorded since there 1s no uniquely correct response
which can be provided on tape.

The i1nstructor, the students and the linguist (1f any) will find these
units far less !'structured' than the first twenty and thus more of a challenge
to their ingenuity in using the materials provided in imaginative ways. In
general all of the material should be considered as 'conversation starters'.
Occasionally 1t may be desirable to return to manipulative drill over points
inadequately grasped. The linguist or the instructor, or both, can easily con-
struct such drills on the models provided in Units 1-20 but incorporating the
enlarged vocabulary of later units.

THE GLOSSARY

The Glossary appears at the back of the book and 1s preceded by an ex-
position of the conventions used in listing the words.

SHORT BIBLIOGRAPHY (See the books cited for longer bibliographies)

Arnott, D.W. 'The Middle Voice 1in Fula', Bulletin of the School of Oriental and
African Studies, XVIII. 1 , pp. 130 - 1L}, University of London, 1961.
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SOAS, University of London, 1961.
Dauzats, Andre, Elements de Langue Peule, Albi, Imprimerie Albigeoise, 1952,
Labouret, H., La Langue Des Peuls ou Foulbe, Memoires de L'Institut Frangais
d'Afrique Noire, No. 16, Dakar, IFAN, 1952.
_ , La Langue des Peuls ou Foulbe, Lexique Frangais-Peul, Memoires
d'IFAN, Dakar, No. 41, 1955,
Taylor, F.W.,A Grammar of the Adamawa Dialect of the Fulani Language, second
edition, Oxford, Clarendon Press, 1953.
s Fulani-English Dictionary, Oxford, Clarendon Press, 1932.
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BASIC COURSE

UNIT 1

1.0 Dialog: Morning Greetings

jam
1

waal

waall

Jam waali.

tan/tay
Jam tan t

kori/kor

tana

galaa/qala
Kori tana qgalaa®

Jam tan %

no
neddo [qo] (ylmbe)2
-maa/-maada

be

No yimbemaa Be®
Jam tan t

4
qawa

ml

1

UNIT 1

-Demba-

-Samba-

~-Demba -

- Samba -~

~Demba-

~Samba -

~-Demba-

peace, well being

pass the night

passed the night
Good morning. (!'Peace has

passed the naight.!')

only
I'm fine.

hopefully
trouble, something wrong
1s mot, no, not

[I] hope nothing's wrong?

0.K.

how?
person
your (sg.) (a suffix)

{class marker for [Be]
class)

How are your folks®?

Fine!

OK, all raght
I

Verbs are cited in the singular imperative form. This 1s the shortest

form which clearly distinguishes different classes of verbs. 1In the
largest number of verbs the imperative 1s identical with the root or
Singular imperative forms different from
the root or base will be explained as they occur. A few verbs are not
used 1n an imperative and these, too, will be explained as they occur.

base of the verb (as here).

2Nouns are cited in the singular,
sponding plural in parentheses.
following the 31n%ular indicate thais.

1s 1ndicated by !

wherever one exists, with the corre-
If no plural occurs, empty parentheses
If no singular exists the fact
pl. only)' following the cited form. The class of the

singular noun 1s indicated by the class pronoun in parentheses following

the singular form.
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1
wayru
wayri

ma
L 2
yiide

Qawa, m1 wayri ma yiide.

geeyl
yaa
yahiino

to, ton

saare [nde] (caqe/saareegl)3

Bookarai

Qeeyit m:1 yahiino, to saare

Bookari.

qe/-e
Be
Kor téna galaa qe be%®

Jam tant

1.1 Variation Drills on Basic Sentences

-Samba-

-Demba-~

go a long time without...

have gone a long time
without

you (sg.) (obj. pronoun)

to see (infinitive)

Well, I haven't seen you for a

long time.

Yes.

yes

go

had been

there, to at

village

(Proper name)

I'd gone to Bookari's

village.

with, and
they, them

I hope nothing 1s amiss with
them.

All fine.

(See the section in the Introduction

entitled 'Use of Drills', pg.
a) Simple Substitution Draill
New wordss

kaw/kawirawo [qo] (kawiraabe) maternal uncle
mifa/mifiirawo  [qol] (mifiiraabe) younger sibling
mawna/mawnirawo [go] (mawniraabe) older siblang
neene/neenirawo [qo] (neeniraabe) mother
baaba/baabirawo [go] (baabiraabe) father

Notes

The difference between the shorter and longer singular forms

of these relationship terms 1s one of specific reference. Kaw,

1The singular imperative of roots ending in two consonants has the vowel

/u/ as a suffix.

2Ellde 1s one of the verbs noted in footnote 1 which are not used in an

imperative form.

We here cite the infinitive since 1t, too,

1s distinc-

tive, and 1s the form which occurs in the following sentence.

3Occas1onally two plurals exist for one noun.
first plural will refer to a simple plurality of the items, the second

to a plurality of types, varieties, or groups of the items.
'villages!' while

18

different political or clan controls, etc.

2

In such cases usually the

Thus caqge

saareej1 might refer to groups of villages with
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for example, 1s the general term for mother's brother while
kawirawo refers to the person who stands in this relationship
to a particular person. For this reason kawirawo will not
normally occur except with a possessive suffix:

kawirawomaa 'your (maternal) uncle!

or a possessor nouns
kawirawo Demba 'Demba 's uncle'!

Thus, the short forms are the ones employed for direct address:
Kaw! Tneclel!
Cue Pattern

Mi wayri ma yiide.

Bookari Bookari wayri ma yiide.
Samba Samba wayri ma yiide.

Demba Demba wayri ma yiide.

neene Neene wayri ma yiide.

kaw Kaw wayri ma yiide.
mifiirawomaa Mifiirawomaa wayri ma yiide.
mawnirawomaa Mawnirawomaa wayri ma yiide.
mi M1 wayri ma yiide.

b)  Simple Substitution Drill
Cue Pattern

M1 yahiino saare Bookari.

Demba M1 yahiino saare Demba.

Samba M1 yahiino saare Samba.

-maa M1 yahiino saaremaa.

yimBemaa M1 yahiino saare yimbemaa.
kawmaa M1 yahiino saare kawmaa.
neenemaa Mi yahiino saare neenemaa.
baabamaa M1 yahiino saare baabamasa.
mifiirawomaa M1 yahiino saare mifilrawomaa.
mawnirawomaa Mi yahiino saare mawnirawomaa.
Bookara M1 yahiino saare Bookari.

¢}  Simple Substitubion Drill
Cue Pattern

M1 yahiino saare Bookari.

Demba Demba yahiino saare Bookarai.
Samba Samba yahiino saare Bookarai.
kaw Kaw yahiino saare Bookarai.
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neene
baaba

ml

Kaw yahiino saare Bookari.
Neene yahiino saare Bookari.
Baaba yahiino saare Bookarz.

M1 yahiino saare Bookari.

d) Simple Substitution Drill

Cue

Samba
Demba
-maa
yimbemaa
kawmaa
baabamaa
neenemas
Bookari

New form: yaade to go (infinitive)

Pattern

M1 wayri yaade saare Bookari.
M1 wayri yaade saare Samba.

M1 wayri yaade saare Demba.

M1 wayri yaade saaremaa.

M1 wayri yaade saare yimBemaa.
M1 wayri yaade saare kawmaa.
Mi wayri yaade saare baabamaa.
M1 wayri yaade saare neenemasa.
M1 wayri yaade saare Bookari.

e) Simple Substitution Drill

Cue

Samba
Demba
kaw

neene
baaba

ml

1.2 Grammar Note:

Pattern

M1 wayri yaade saare Bookari.
Samba wayri yaade saare Bookari.
Demba wayri yaade saare Bookari.
Kaw wayri yaade saare Bookara.
Neene wayri yaade saare Bookarai.
Baaba wayri yaade saare Bookarai.
M1 wayri yaade saare Bookari.

'T have been anxious to
go to Bookaris village.'

Order of Noun and Pronoun Objects of Infinitives

In the sentence: M1 wayri ma yiide- 'T longed to see you.'!
the infinitive yiide 'to see! has, as 1ts object, the pronoun ma 'you'. When the
object of an infinitive 1s a noun rather than a pronoun 1t follows the infinitive.

A pronoun object may occur in either position.

Note the sentences M1 yewtini yiide Demba.

'T longed to see Demba.'’
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1.3 Grammar Drill - Simple Substitution Drill
Cue Pattern

M1 wayri ma yiide.

Bookara M1 wayri yiide Bookarai.
yimbemaa M1 wayri yiide yimBemaa.
Samba M1 wayri yiide Samba.

Demba M1 wayri yiide Demba.
saaremaa M1 wayri yiide saaremaa.
saare Bookari M1 wayri yiide saare Bookari.
yimbemaa M1 wayri yiide yimbemaa.
kawmaa M1 wayri yiide kawmaa.
mifirrawomaa M1 wayri yiide mifirrawomaa.
mawnirawomaa Mi wayri yiide mawnirawomas.
neenemaa M1 wayri yiide neenemaa.
baabamaa M1 wayri yiide baabamaa.

ma M1 wayri ma yiide.

1.} Grammar Note - Reference Note on the Sound System of Fula and the
Transcription here employed.

There 1s no generally accepted orthography for Fula. The Arabic writing
system has been employed by educated Fulbe but not, apparently, with any
consistency. English, French and German writers about Fula have used transcrip-
tions into Roman letters appropriate to their own national traditions.

In this book the following alphabet 1s employed:

a, b, mb, b, ¢, d, nd, d, dy, e, £, g, pg, h, 1, 3,
3, x, 1, my n, #, y, o, P, q, , s, t, u, W, y.
Signs unfamiliar to the average student are B, d, fi, n. The symbol g,

while familiar, 1s used with a different value than in many other languages.

Fula has five vowel phonemes and these vowels have the following approximate

equivalents i1n terms of general American pronunciations

/1/ - short, similar to the ea of leak but shorter and unblided.
/11/ - long, similar to the ea of bead but unglided. Lengthened /1/.

/e/ =~ short, varying from a sound similar to the a1 of bait but unglided
to a sound similar to the e of bet.
/ee/ - lengthened /e/.

/a/ =~ short, similar to o of hot.

/aa/ - lengthened /a/, similar to the a of father.

/o/ - short, similar to the o of note but unglided. Varies toward the a
of bought.

/oo/ - long, similar to the oa of road, but unglided.

/u/ - short, somewhat between the 0o of shoot and the oo of foot; unglided.

/uu/ - long, somewhat between the oe of shoe and the ou of should.

5
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Note that long vowels differ from short ones primarily in actual length or

duration, not in quality, and hence are symbolized by doubling the appropriate

letter.

Consonants also occur either long or short. Long consonants are wraitten

with the letter doubled and are pronounced noticeably longer in actual duration

than the corresponding short consonants.

Stops - sounds made by a closure of the oral cavity or the throat at some

point followed by release with a certain amount of breath
(raspirationt).

Poaint of closure:

Labial Dental Palatal Velar Glottal

Voiceless P t c k q
Voiced b d h] g
Pre-glottalized ) d dy

Pre-nasalized mb nd fi3 ng

/p/
/v/
/8/

/mb/

/t/
/a/
/d/

much as 1n English (eg. pill).

much as 1n English (eg. b1ll). Voiced 'equavalent' of /p/.

like no English sound. There 1s an initial closure of the glottis
(vocal chords) followed immediately by a closure of the lips.
Lowering of the glottis produces a lowering of mouth-cavity air
pressure. Just before the release of the lip closure the glottal
closure 1s relaxed producing voicing (vibration of the vocal chords)
and, of course, permitting air to enter the mouth cavity, raising
the pressure again. At the time of release the air pressure in the
mouth may be slightly less than the outside air pressure producing
timplosion' - air entering through the lips. But the distinctive
feature of the sound 1s the pre-glottalization rather than the
amplosion, which may be very minute. When this sound 1s long (/86/)
the additional length occurs while the full closures are in effect
and the attack and release are almost identical with the short sound,
but there 1s less liklihood of actual implosion.

prenasalized labial stop. While for practical pronunciation pur-
poses there 1is no significant contrast between this and the sequence
/m/ plus /b/, in the consonant alternation system of Fula and else-
where this patterms as & single unit. The student will find pronun-
ciation of this unit difficult only in initial position. The [m] 1s
never syllabac.

essentially the same as English /t/.
voiced equivalent of /t/.

preglottalized dental stop. The process 1s similar to that described
above for /B/ save that the closure 1s made by the tongue against the
alveolar ridge back of the upper teeth.

6
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/nd/
/c/
/3/
/dy/

prenasalized dental stop. (See above for /mb/.)

a voiceless palatal affricate stop - similar to the ch's in church.

voiced equivalent of /c/, as the J and dg of judge.
preglottalized palatal stop. The process 1s similar to that
described above for /B/ but the closure' i1s made with the blade
of the tongue against the hard palate. When doubled this sound
will be written ddy in these materials, rather than dydy.

/fi3/ - prenasalized equivalent of /3j/. (See above for /mb/.)

/k/ -~ much like English k 1in kill, varying to a sound like the c in cool.
/e/ - voiced equivalent of /k/, as in English gate or goon.

/ng/ - prenasalized equivalent of /g/. (See above for /mb/.)

/a/ - a glottal stop like that which occurs in general American English

only initially before vowels but which can be heard in Brooklyn or
Cockney pronunciation of tt in bottle or settle.

Continuantss Sound made by closure or partial closure but with air emitted
continuously.

labial alveolar palatal velar glottal

Voiceless £ s n
Voiced w 1 r y
Nasal m n fi 0
/f/ - much as English f in face.
/w/ - a glide, sometimes with slight bilabial friction, similar to w
in well.
/1/ - a lateral, similar to 1 in lip.
/s/ - much as English 8 in some. Occasionally in initial position may

be heard like 8 1n sure.

/r/ - mnot like Englaish /r/. A 'flap' made by striking the tip of the
tongue on the alveolar ridge behind the upper teeth much like the
%t in the normal American pronunciation of water. Frequently
'trilled! or 'rolled! in syllable-final position, especially in
slower speech.

/h/ - occurs only syllable-initially (as in English). Similar to h in
hall, but often with more friction than in English.

/m/ - similar to m in many.

/n/ - dental - made with tongue behind upper teeth.

/%/ - not exactly like any English sound. Similar to ni of onion but
farther back in the mouth.

/n/ - 1like ng of sing. Unlike the English sound, occurs syllable
initially as well as finally and before /g/.
/y/ - 1like y of yes or of say, occurring either syllable-initially or

syllable-finally.
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In addition the following symbols are employed here:

/ , / =~ 1indicates an optional pause without distinctive pitch changes
associated with 1t.

/ t / - 1indicates a pause with rise in pitch to or on the final syllable
before the juncture.

/ %/ - 1indicates a gquestion intonation, which 18 commonly a raising of the
whole pitch pattern of the last part of the sentence. This symbol
also appears at the ends of sentences employing question words or
the question particle na. In such questions 2 1s merely an
orthographic marker of the question and does not signal a certain
intonation pattern.

/. / - 1indicates a final juncture with obligatory pause and a downward
intonation from the high pitch of the penultimate, ante-penultimate
or, occasionally, an earlier syllable.

/ °/ - 1ndicates the occurance of 'phrase stress' (a phenomenon charac-
terized by raised pitch and sometimes increased length of vowel
and/or loudness) on a syllable other than that predictable by the
rules outlined below in 3.6.

1.6 Note: Long and Short Vowels,

The five vowel phonemes of Fulla all may occur either short (here written
with a single vowel letter, eg. /a/) or long (here written with two vowel letters,
eg. /aa/).

The contrast between long and short vowels 1s sometimes the only difference
between two different words. For example:  japgo 'tomorrow!'

jaaygo 'cold, cold weather'
but such 'minimal pairs 'are not very common and serve mainly to show clearly
that length does function as a distinctive feature of the vowel system of the
language.

In phrases there 1s a distinct phrasal stress or point of highest pitch in
the intonation curve of the phrase. The sylld%le on which this phrasal stress
occurs tends to be lengthened. Since the occurrence of this feature of length
18 predictable because 1t 1s associated with phrase stress, 1t 1s not indicated
by lengthening the vowel in our transcription. Sometimes, of course, phrasal
stress occurs on a vowel which 1s already long (as in the example above - m1 jaabi
where the phrasal stress 1s on the syllable Jgg).

Since 'minimal pairs' are relatively rare, the drills below are not based on
such contrasts but rather serve to give the student practice in making long and
short vowels in a variety of environments.
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1.7 Drill on Long and Short Vowels. (All pronunciation drills employ actual
Fula forms which will occur later in
the course. It 1s not necessary,
however, for the student to know what
they mean or how they are used. This
forms are simply to be pronounced, for
practice, i1n imitation of the teacher.)

a) /-a-/ vs. /-aa-/
mayi maayo
babbi baaba
balde baasi
baxy Bbaawo
Bandu mbaalu
mbabba daande
dauna faalde
banda haalz
hande laana
dam laari
jabi Jaabi
flalel flaamri
wallude waalde
tawo waawi
lamdam laawol
warl maaro

b) /-a/ vs. /-aa/
tuuba wotaa
kaba fijahataa
banda kaalaa
ka kaa
kampama gorkomaa
yaha fijiddaa

c) [-e-/ vs. /-ee-/
Demba mbeewa
deftere jJeedid
Jelu Jjeegom
gertogal feere
hewde teew
genen neene
teren reedu
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d) /-e/ vs. /-ee/

pafie fijaree
flebbe kebee
horde fijahee
worbe ngaree

e) [/-1-/ VS, /-11-/
yidde yiide
Jibel fiide
fittude fiita
hirnagge hiirande

£) /-1/ /-11/
ndi fi1a
qaafii dinii
nani nii

g) /-o-/ vs. /-00-/
holly hoola
horde hoore
jom loota
fijobda joodo
dow doole
godon sooda
goddo gooto
laawol gooxnga
woni jooni

h) /-o/ /-00/
Joodo Joo
biro yoo

1) /-u-/ vs. /-uu-~/
fulbe Juulde
rullude muusa
bura tuubaako
hubbi huubi
buse mbuudu
bulu suudu

7). /-u/ vs. /-uu/  (does not occur 1n word-final
Jelu position)
ndu
gaccu

etc.

10
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UNIT 2
2.0 Dialogs Afternoon Greetings
N - Samba-
flallu pass/spend the day
flalla passed/spent the day
Jam flallz. Good afternoon.
~Demba -~
Jam tan 1 Greetings.
- Samba-~
debbo [qol (rewbe) woman, wife
No debbomaa? How's your wife<®
~Demba-
Jam tan 1 0.K.
-Sambg-

Bengu [ngul (collective noun - taking
plural verb form) fam-
11y (self, spouse and
descendents)

No Beygumaa® How's your family?
-Demba~

Jam tan 1 Fine!
-Samba-

yo may [he], let [him]

Qalla God

yalla may God

gokku give

Yalla qékkur Be Jam.2 May God give them peace.
~-Demba-

qaamiin amen/!

Qaamiin. Peace. Amen.

1The root of this verb 1s flall. Active verbs the roots of which end in
two consonants have the vowel /u/ added in the singular imperative form.

2The /r/ of gokkur 1s an 'applicative' verb extension, meaning approximately
'for the benefit of', the use of which will be explained later.

11
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~Samba-
prddo [gol (BiBBe) chald
yahi has gone, has been going
jangu read, study, learn
japgurdu [ndul (japgurduuji),
qekol, [#] (qekolaaji),
geskul [@] (geskulaaji) school
jooni/joo now, nowadays
Kori fiddomaa yahi japgurdu joonik I hope your child i1s going to
school now.
-Demba-
Qeey1 1 yahi japgurdu. Yes, [hel's been going.
-Samba-
tuma time, when, when?
go he/she
gar come
garata/qartaa (which) will come ('relative’
form)
Tuma qo gartaa% When wi1ll he come? ('time [at]
which he will come?')
-Demba -

jaggo [ygol ( )
Jango.

2.1 Varaiation Drills on Basic Sentences
a) Progressive Substitution Drill
Cue Pattern

No debbomaa®

paddo No Biddomaa?
Bookara No Biddo Bookari®
yimbe No yimbe Bookari?
Demba No yimbe Demba?®
saare No saare Dembal
Sambsa No saare Samba?
Beygu No Bepygu Samba?
-maa No Bepgumaa®

tomorrow

Tomorrow.

Note that yahi 'has gone' 1s translated as a perfect form in the build-up
but 1s used with jooni ‘now' in this sentence with a present translation.
The point 1s that the child has started to school (past action) and 1is

st1ll attending.

If a non-perfective form were used 1in the Fula the sense

would be 'is now going (en route) to school!l, which 1s mnot the sense intended.

12
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yimbe
Samba
Bpaddo
Demba
saare
-maa
kaw
Samba
baaba
Demba
neene
-maa
debbo

No
No
No
No
No
No
No
No
No
No
No
No
No

Pengumaat

yimbBemaa?t

yimbe
piddo

Biddo

saare

Samba®
Samba®
Demba?
Demba?g

saaremaac®

kawmaa

av

kaw Samba®

baaba Samba®
baaba Demba?
neene Dembat

neenemaat
debbomaa?

b) Progressive Substitution Drill

Cue

Samba
yimbe
Bookari
saare
yimbemaa
B1bbBe
Demba
debbo
Bookara
baaba
Demba
kaw
debbomaa
neene
Samba
bengu
debbomaa

No
No
No
No
No
No
No
No
No
No
No
No

No
No
No
No
No

Pa

ttern

Beygu

debbomaa?®

Bengu Samba?

yimbe

Samba®

yimbe Bookari?

saare
saare
B1bbBe
B1bBbe
debbo

Bookari?
yimbBemaa?
yimbemaa?
Demba?
Demba?

debbo Bookara®

baaba
baaba

Bookari®
Demba®

kaw Demba<?

kaw d
neene

neene

ebbomaa®
debbomaa®
Samba®

Beyggu Samba%t

Bepygu debbomaa®

13
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2.2 Note: Reference Note on Consonant Altermation.

Note the formss debbo 'woman'! rewbe 'women'

The relationship between these forms 1s, like the relationship between the
English equivalents, not a simple matter of the substitution of one suffix for
another or the addition of something to make the plural. Woman and women daffer
by an internal vowel change; debbo and rewbe differ by consonant changes and

different suffixes. The consonant changes which these two forms exemplify are
found in a large number of places in Fula -~ both in the noun and pronoun
morphology and in the verbal structure. It 1s impossible at this point to
outline all grammatical conditions under which these alternations occur. But
1t 1s desirable to outline the alternations which take place.

£ alternates wath P

r 1t

s c
h te 1 %

q 1t 1 gl

r 1t 11 d

W 1 " b or gl
¥ ' ' 3 or gl

In addition, the voiced stops /b, d, 3/ and /g/ alternate under certain
circumstances with their prenasalized equivalents /mb, nd, fij/ and /pg/. The
voiceless stops /p, ¢/ and /k/ have no prenasalized equivalents.

These variations take place only in one direction, so to speak. That 1s to
say that there exist roots with initial /k/ which have no forms with initial /h/
anywhere, regardless of the circumstances. Such a root 1s interpreted as having
a 'basic! or root form starting with /k/. Others occur with /h/ in some forms
and /k/ 1in others as determined predictably by circumstances. These are inter-
preted as having a 'basic! root form containing /h/ with /k/-forms as alternates.
Similarly there exist forms with initial /b/ which have variants with /mb/ but
none with /w/, while others show /w/, /b/ and /mb/. Thus this alternation 1s
from fricative to stop to pre-nasalized, never the reverse.

From the above statements 1t 1s clear that the root underlying both debbo
and rewbe 1s a form rew. This 1s actually the root of the verb meaning 'to
follow'.

1The fact that /g/ occurs as an alternate of /w/, /a/ and /y/ 1s potentially
confusing. Actually, these alternations behave slightly differently in the
noun system and in the pronoun system. In practice, with rare exceptions,
a verb root with /w/ followed by /a/, /1/ or /e/ alternates with /b/, one
with /w/ followed by /o/ or /u/yalternates with /g/. Since /q/ 1n verbs
always alternates with /g/, and /y/ in verbs never alternates with /g/ but
always with /3/, there 1s less possibility of confusion than would at first
appear.
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Certain noun class suffixes (of which -Pe 1s an example) are suffixed
directly to the unchanged root, others (of which -0 1s an example) are suffixed
only to a form of the root which has undergone one or both of the alternations
outlined above.

Another area where consonant alternation occurs 1s in the verbal structure.
In general, verbs with a plural subject occur with the consonant initial of the
root altered (and pre-nasalized also where possible). Thus:

mi garil 'T came. ! but be pgari 'they came.'!

However, at the eastern and western extremes of the Fula speaking areas (in Futa
Diallon of Guines and the Adamawa area of Nigeria and Cameroun) this alternation
does not occur, and in some other dialect areas varies freely with the un-altered
form. The student may hear both be qari and Be ngari but i1s advised to practice
the latter as more widespread and more difficult (hence more worthy of drill).

2.3 Grammar Drill on Consonant Alternation in Verbs with Plural Subjects

a) Simple Substitution-Correlation Drill

Cue Pattern (Alternative Verbal Form)
Tuma go qartaa® (qarata)
Be Tuma Be pgartaa? (ngarata)
yimbemaa Tuma yimBemaa ngartaa? (ngarata)
p1ddomaa Tuma Biddomaa gartaal (qarata)
debbomaa Tuma debbomaa gartaa® (qarata)
BPeygumaa Tuma beygumaa nygartaal (pgarata)
e Tuma Be ngartaa? (pgarata)
go Tuma go qartaa? (qarata)
B1b6bBemaa Tuma B1bBemaa ygartaal (pgarata)
Samba Tuma Samba gartaa® (garata)
qo Tuma qo gartaal (qarata)

b) Simple Substitution-Correlation Drall

Cue Pattern
Qo waalz.

Be Be mbaala.
mi Mi waali.
yimbemaa Yimbemaa mbaali.
neenemaa Neenemaa waali.
Beygumaa Beygumaa mbaali. ™t
Bookaray Bookari waali,

lRemember that /Beygu/ 1s plural.
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rewBemaa
piddomaa
Be
qo

Bookari waali.
RewbBemaa mbaali.
Biddomaa waalzi.
Be mbaali.

Qo wasali.

c) Simple Substitution-Correlation Drill

Cue

be

neenemaa
mawniraabemaa
baabamaa
B1bbBemaa
kawmaa
rewbemaa
mifiirawomaa
yimbemaa

mi

qo

Pattern

Q0 yiyi saare Bookara.

Be fijiy1 saare Bookari.

Neenemaa yiyi saare Bookari.
Mawniraabemaa fijiy1l saare Bookarai.

Basbamaa yiyi saare Bookari.
BiBbemasa fijiy1r saare Bookarai.
Kawmaa y1y:i saare Bookari.
Rewbemaa fijiyi saare Bookari.
Mifiarawomaa yiy1 saare Bookari.
YimBemaa fijryi saare Bookari.
M1 yiyi saare Bookari.

Qo yiy1 saare Bookarai.

d) Random Substitution-Correlation Drill

Cue

Bookarai
Demba
saaremaa
yimbemaa
be
Jaggurdu
qo
saaremaa
Samba

be
Japgurdu
Baiddoma

Pattern

Korai Biddomaa yahi japgurdu joonit
Kori Bookari yahi japgurdu jooni?
Kori Demba yahi japgurdu jooni?

Kori Demba yahil saaremaa jooni®

Kori yimbemaa fijahi saaremaa jooni®
Kori be fijahi saaremaa jooni®
Kora Be

[0}

fijah1 jaggurdu jooni®

Korai qo yahi japgurdu jooni?

Kori qo yahi sasremaa jooni%

Kori Samba yahi saaremaa jooni%
Kori Be fijahi saaremaa jooni®

Kora fe fijahi japgurdu joonai?
Kori Biddomaa yahi japggurdu jooni?
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2.1 The 'Stop!' Sounds,

As indicated above in 1.4, the stops of Fula include simple, pre-glottalized
and pre-nasalized sets, as follows:

Simple: Labial Alveolar Palatal Velar Glottal
Voicless: P t c k q
Voiced: b d ] g -

Pre-glottalized: B d dy - -
Pre-nasalized- mb nd i ng

The voiced-voiceless distinction of simple stops 1s quite similar to the
English voiced-voiceless distinction and need not be extensaively drilled. The
voiceless members of these sets do not have any pre-glottalized or pre-nasalized
analogs and hence no difficult contrast exists between them and other phonemes
of Fula. The glottal voiceless stop, however, occurs with a wider distraibution
in the syllabic structure than does the glottal stop in general American English,

and practice will be necessary.

Within the voiced sub-sets of phonemes the pre-glottalized and pre-nasalized
members are new to most English speakers and the contrasts within these sets will

require practice.
A. The glottal stop /q/.

This sound does not occur syllable-finally but precedes all five vowel

phonemes in syllable-initial position, as in the words:

qa tyou (sg.)!

qe tand'!

qinde 'name !

go 'he, she, this'
quddat lopen!'!

In these examples /q/ is not only syllable-initial but also word-initial. In
this position 1t does not daffer from the occurrence of glottal stop word-initially

in such English utterrances ass

tAh!!?
ALt (the letter or the word)
T, !
10nd !

100!

In word-medial (but syllable-initial) position glottal stop 1s uncommon in English
but relatively frequent in Fula. Examples ares

beqa 'goats!
taagam 'mine !
mugen 'mine!
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The dralls, below, provide additional examples.

B. The Voiced Labial Stops /b/, /6/, /mb/

Contrasts of these three phonemes in syllable-initial position before all
five vowels are 1llustrated by the words:

/o-/ /-/ /mo-/
baaba 'father! pandu 'body! mbaalu -sheep!
beccal 'raib! Be 'they! mbeewa 'goat!
bimbi 'morning' Biygel 'child!?! mbiimi 'what I said!
bondo 'bad person'! Booyi 'spent a lont time'! mbomri 'girl!
buse tboutcher! pura texceeded’ mbuudu 'four shillings'

Between vowels the pre-nasalized stop behaves not as a unit but as two
consonants belonging to two separate syllables.

/-b-/ /-8-/ /-mb-/
baaba  'father! jab1 tagreed!’ Demba  'Demba (P.N.)!

In final position /b/ and /B/ occur but /mb/ does not,since here also 1t 1s
a sequence of two phonemes and two consonants do not occur without a following
L}

vowel. Thuss
/-b/ /-6/ but /-mb/
nab 'take! yob 'pay! Tumbu 'crossover!

The phonemes /b/ and /6/ occur (medially) doubled but, of course, /mb/

does mnot.
/-bb-/ /-66-/
mbabba 'donkey! B1b6be tchildren!

See the drills (2.5 below) for further examples.

C. The Voiced Alveolar, Palatal and Velar Stops /d/, /d/, /nd/s /3/,

/dy/, /B3/5  /8/s /ne/s

Examples:
/d-~/ /d-/ /nd-/

dar 'stand! d'um it nden then!
/-d-/ /-d-/ /-nd-/

kadi ttoo! didy rtwo! bonda cousin'!
/-a/ 2

fad 'wait! wad 'do!
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/3~/

jam

/-3-/

leemunaa j1

/e~/

gasi

/-g-/
nogas

/-8/
j08

/-ge-/

coggu

tpeace!

limes!

tfanished!

'twenty!

'thave in hand!

'cost!

-dy-/

dyody 'be wise'
/-dy-/

fidyirde ‘'playing field!
/-dy/

fady tplay!

/-ddy-/

modd’yo 'good'!

See the drills (2.5 below for further examples.

2.5 Drills on the Stop Sounds:

a)

b)

c)

a)

/b-/
baaba
baali
baasi
babbi
balde
biro
bondo
bool
bulu
bui

/b-/
babbi
balde
barakin
boobo
buse

/-v-/
tuuba
nebam
tuubaako

/-mb-/
Samba
hombo
bimba

VSe

/6-/

/R3-/

fijobda 'payment '
/-83-/

kafija tokra!
/ne-/

ngesa 'farm!
/-ve-/

liggu tfish'!

Baawo

Bary
Be

Pengu
pawlude
Birde
prddo
Booyde
puubde

puri

/mb=/

VSe

mbabba
mbaldi
mbaroodi

mbo

mbuudu

VS.

/-6=/

fuibe

hebi
Jjaba

/-mb-/

Vs.

kambe
lambe
yimbe
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e) /-bb-/ vs. /-66-/
babbi fabby
debbo wobbe
dabbude mabbe

£) /-C8-/ vs. /-vC-/
rewbe jabde
fulbe fijobda
worbe huubde
lambe hebde

g) /a-/ vs. /d-/
daande daani
dainii didy
def de
dur dum
domoda domdude

h) /-da-/ vs. /-d-/
birdugal mbuudu
kada Bedo
yiidaade kedam
padi seeda
fada deade

1) /da-/ vs. /nd-/
dinii ndi
dur ndu
defa nder

m) /-dd-/ vs. /-dd-/
ladde lidda
quddit koddo
mboddi goddo
hedde

n) /3-/ vs. /dy-/
jom dyody
Jeygl

o) /-3-/ vs. /-dy-/
dojere fidyar

p) /-33-/ vs. /-ddy-/
gujjo moddyo

a) /i-/ vS. /f3-/
jarga fijara
jam fijaha
jooni fijotta

r) /g-/ vs. /ne-/
gese ngesa
gooto ygol
galle ngal
gooxyga ngo

s) /-g-/ vs. /~vg-/
jeegom peygu
sago juygo
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UNIT 3
3.0 Dialog: Morning Greetings (II)
-Samba-
Jam waali.
~-Jaawo-
Jam tan *
-Samba-
No debbomaa?
~Jaawo-
Jam tan *
~Samba-
No kawmaa®
-Jaawo-
Jam tan t
-Samba~
No baabamaa®
~Jaawo-
Jam tan t
-Samba-
hon-
honno
Honno Yompa®
~-Jaawo-
wayru
wayri
Mi wayri yiide Yompa.
-Samba~
ga
nan
nanat

kibaaru [ndul (kibaruuji)

21

Good morning.

Greetings.

How's your wife?

Fine!

How's your uncle®

Welll!

How's your father<®

Fine!

what?, which?
{1interrogative prefix)
how?
How's Yompa®?

go a long time without
doing something
haven't... for a long time
I haven't seen Yompa for a long

time.

you (sg.)
hear
w1ll hear

news



UNIT 3 FULA
-makko his/her
Kori qa nanat,kibaaru baabamakko, I trust you hear news of his
father.
-Jaawo-
haal talk, tell, speak
haali has told
kam/-am me (object pronoun form)
hunde [ndel (kulle) thing, matter, affair
Debbomakko haalg)kam, xullemakko.™ His wife has told me some things
about him.
~Samba ~
hondum/hodum what (thing)®
haalan tell to
haalan has told to
Hondum gqo haalang)ma?l What has she told you®
~Jaawo~
Wil say
Wiyl said
heb have
heba has, have, obtain, happen
ligge [pgel ( ) work, job
moddyude to be good (infinitive)
moddy-~ (adj. root) good
Qo wiya, Demba hebi ligge moddyo. She said Demba has a good job.
-Samba-
barakin bless
Yallah barakin liggemakko. May God bless his work.
-Jaawo~
Qaamiin. Amen.
-Samba-~
fijaataa/fjahataa (which) you will go

ngesa [mbal (gese)
Tuma fijahataa, to pgesamaa?

(relative form)
farm, field
When will you go to your farm?
(ttime [at] which you will go
to your farm?!')

Note that the stress 1s on the /-1 / of the verb before a pronoun object
but not before a noun or infinitive.
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s1
jab

Jayggo, si Qalla jaba.

mlin

mido

laar
laaroy
laaroya

gaynaako [qol] (qaynaabe)

~-gam

Min, mido laaroya gaynaakogam.

flallen jam

Qawa, fiallen jamt

Qaamiin.

-Jaawo-

-Samba-

-Jaawo-

~-Samba-~

3.1 Varaiation Drills on Basic Sentences

a) Simple Substitution Drill

Cue

Bookara
Demba
kawmaa
-makko
neenemaa
yimbemasa
debbomaa
prddomaa
baabamaa
mifiirawomaa
mawnirawomas
-maa

M1
M1

wayri
wayri
wayri
wayri
wayri
wayri
wayri
wayri
wayri
wayri
wayri
wayri
wayri

yaade
yaade
yaade
yaade
yaade
yaade
yaade
yaade
yaade
yaade
yaade
yaade
yaade

Pattern

to
to
to
to
to
to
to
to
to
to
to
to
to

1f, when
agree, permit, accept,
receive

Tomorrow, God willing.

I, as for me

I am in (the process
of...1ing)

look (for or at)

go and look

going to look for

shepherd

my (possessive pronoun

suffix)

As for me, I'm going to look

for my shepherd.

good day ('Let's spend
the day in peace!).

0.X. Goodbye.

Amen.

sSaaremasa.

saare
saare
saare

Bookari.
Demba .
kawmaa.

saaremakko.”

saare
saare
Saare
saare
saare
saare

saare

neeriemaa.

yimbBemaa.

debbomasa.

prddomag .
baabamaa.
mifiiraawomas.
mawniraawomaa.

sSaaremaa.

INote that -makko, 'his!, though a possessive suffix like -maa !'your!', has
a stress on the penultimate like a noun possessor.
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b) Progressive Substitution Drill
New words: mepn we  (he/they and I/we), us
gon you (plural)
Cue Pattern
M1 wayri yiide debbomaa. !'It's a long time since I've
- seen your wife (and now I

have that chance).!

qo Qo wayri yiide debbomaa. 'He hasn't seen your wife
for a long time. or He
didn't see your wife for
a long time.'!

Biddomaa Qo wayri yiide Biddomaa.

be Be mbayri yiide Biddomaa.

rewbemakko Be mbayri yiide rewbemakko.

gon Qon mbayri yiide rewbBemakko.

kawmaa Qon mbayri yiide kawmaa.

mey) Mey mbayri yiide kawmaa.

Samba Meny mbayri yiide Samba.

qa Qa wayri yiide Samba? *

neenemaa Qa wayri yiide neenemaa?

ml M1 wayri yii1de neenemas.

Demba M1 wayri yiide Demba.

qa Qa wayri yiide Demba®

yimbemaa Qa wayri yiide yimbemaa®

Be Be mbayri yiide yimbemaa.

baabamaa Be mbayri yiide baabamaa.

gon Qon mbayri yiide baabamaa?

mifiiraawomaa Qon mbayri yiide mifliraawomaa?

mex) Men mbayri yiide mifiiraawomaa.

mawniraawomaa Mey mbayri yiide mawnlraawomaa.

mi M1 wayri yiide mawniraawomas.

debbomaa M1 wayri yiide debbomaa.

3.2 Note: Shift of root-final long vowel to vowel plus consonant before

In these two examples we see that the

vowel-1nitial suffixes.

Verb Root:

yaa
Wil

Sentence: Mi yahiino saare Bookari.

Qo wiyir Demba heb1 ligge moddyo.

verb root ysa becomes yah- before a

vowel-initial suffix while the root wii becomes wiy- in the same circumstances.

While 1t 1s, of course, possible to make a statement about the action of the

second person singular, 1t 1is relatively rare.

Second person singular sub-

ject sentences having the form of statements are more commonly spoken with a
raised sentence intonation as questions and will be so treated in drills.
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Roots without final consonant are rare and some scholars interpret these
roots as being consonant-final, but losing such consonant before consonant-
initial suffixes. By this analysas yah + de = /yaade/ etc. The evidence 1s
actually conflicting ~ the root sometimes combining with various suffixes like a
vowel~final root, sometimes like a consonant-final one. However, since no form
such as*zggl occurs (the root of this verb occurring as a simple imperative 1is
133), we prefer to interpret these roots as vowel-final with the vowel changing
before vowel-initial suffixes. /a/ changes to /h/, /e/ and /1/ to /y/ and /o/
to /w/. No examples of /u/ in these circumstances are available. These verbs
are few, the common examples being: _

b 'strike! go fiya he struck!
Wil 'say! qo wiyi 'he said!'
yaa tgo! go yaha the went!
y11 'see! qo yiy1 'he saw'!

3.3 Grammar Drills on Verbal Roots ending in Vowels

a) Progressive Substitution-Correlation Drall

Cue Pattern
Qo yahi joonzi. 'He has just now gone / He 1s gone now. 12

be Be ﬁ]ahi joonz.
Wil Be mbiyi joona.
mey Men mblxi jooni.
yii Men ﬁlei jooni.
qa Qa X&Xi jooni®
yaa Qa yahl jooni%
ml M1 Zﬁﬁi joonzi.
waal M1 waalil joonzi.
Be Be mbaalil jooni.
gar Be ngari jooni.
qon Qon ggari jooni?%
yaa Qon fijahi jooni?
qo Qo yahi Jooni.

1An asterisk placed before a form indicates that this form does not occur
or is hypothetical or reconstructed rather than found 1n actual speech.

Note the stress pattern in contrast to Qo yahi jooni (with 'normal' penul-
timate stress on the last word). The former 1s the normal pattern in answer
to a matter-of-fact question such as 'Where is Yompa®'. The more 'normal!’
penultimate stress would actually emphasize the time and be appropriate to

a question like When did he goR%!
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b) Random Substitution-Correlation Drill

Cue Pattern
Qo yahi saare Bookari. 'He has gone to Bookari's village.'

be Be fijahi saare Bookari.

yi1 Be fijiy1 saare Bookari.

qa Qa yiyi saare Bookari®

wayr Qa wayri saare Bookari®
neenemaa Neenemaa wayri saare Bookari.
be Be mbayri saare Bookari.

yaa Be fijahi saare Bookari.
baabamaa Baabamaa yahi saare Bookari.
qo Qo yahi saare Bookari.

¢) Random Substitution-Correlation Drill
Cue Pattern

Qo yah1 saare Bookari.

be Be fijah1i saare Bookarai.
neenemas Be fijah1i saare neenemaa.
qo Qo yahi saare neenemaa.

baabamakko Qo yah1 saare baabamakko.

ml M1 yahi saare baabamakko.

wayr Mi wayri saare baabamakko. 'I haven't been to his father's
Be Be mbayri saare baabamakko. village for a long time.'!
kawmaa Be mbayri saare kawmaa.

qo Qo wayri saare kawmaa.

yaa Qo yahi saare kawmaa.

3. Note: The Active 'Infinitive' Verbal Noun.
Note the sentence: Ml wayri ma yiide. tI've not seen you 1n ages.'
In this sentence the form yiide 1s an 'infinitive' and translates 'to see'.

The i1nfinitive 1s formed by the addition of the suffix [-del], a noun class
suffix, to the verb root. When the verb root has two consonants at 1ts end a
vowel /u/ 1ntervenes between the root and the suffix. No sequence of three
consecutive consonant phonemes 1s permitted 1n Fula.l Although this vowel Ju/ 1s
not part of the verb root (1t does not occur in forms of the verb which have a
suffix starting with a vowel), 1t does occur when the verb is used without suffix
as an abrupt imperative. Note and use as a basis for a learning drill the follow-
ing list of verbs from units 1-3 with their infinitive forms and their abrupt

imperative formss

lUnless one 1s a nasal compound like /nd/, /mb/, etc.
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Root Infinitive Abrupt Imperative
waal waalde waal
yaa yaade yaa
flall fiallude flallu
qokk gokkude qokku
Jang Jaygude Jjaggu
haal haalde haal
Wil wiide Wil
heb hebde heb
moddy moddyude meddyol
barakin barakinde barakin
jab jabde 186

Certain verbs which have occurred are here omitted, either becauss they are not
used as active verbs (passive and middle voice infinitives have different forms)
or because they do not commonly occur in an infinitive form.

3.6 Reference Notes Phrase Stress

Fula 1s spoken, like English, in phrases of various lengths. At the end
of each phrase there 1s a !'juncture.'

Junctures are of two types, optional-pause juncture, here marked by a comma
and representing a place where the speaker may pause; and obligatory-pause junc-
tures, here marked by / '/, /® / or / + / and representing a place where the
speaker must, in fact, insert a pause - of whatever length.

Obligatory-pause junctures always and the optional-pause juncture whenever
a pause actually occurs, are characterized by certain intonation or pitch patterns
on the sequence of syllables precedaing the juncture.

The regular intonation pattern preceding / , /3 /*? /3y or / « / junctures
1s characterized by a raised pitch (and possibly also an increase 1in length and/or
loudness) of a syllable before the last.® We here have chosen to call this syl-
lable the !stressed' syllable and to refer to the pitch and related characteristics
of this syllable as 'phrase stress.!

'This 1s a middle voice imperatives 'Be good!!

2The student should be particularly careful to distinguish between vowel
length, which 1s characteristic of certain basic forms of Fula and may
occur anywhere in a phrase, and phrase stress. Thus in the sentence:

Jam waali. the phrase stress coincides with the length of syllable, while
ins Debbomakko haali kam,.... the stress of the phrase 1s on the syllable
/-1/, not on the long vowel. An English-tuned ear may tend to hear this
length as phrase stress and not react to the definite paitch rise on the
/-1/ syllable.
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/%/ juncture differs from / , / or / « / juncture in having a generally
higher pitch on the stressed syllable and also in having higher pitch on syl-
lables before the stressed syllable. Thus the whole 'key' of the utterance up
to the stressed syllable 1s raised before / 2 / juncture. For example if we
indicate pitch by liness

ga nanat. 1s [qa nagat]

ga_nanat? 1s [qa nagat]

The most characteristic feature of the pitch pattern preceding / 2 / 1s that the
step-up of pitch to the stressed syllable 1s less than before / . / and the entire
register of these syllables 1s higher than before / . /. However, there 1s no
difference in the rules regarding the location of the stressed syllable before

/% /and / .« /.2
The particular syllable which will exhibit phrase stress depends on the

grammatical structure of the last word or word-group in the phrase. A few
examples will enable us to 1llustrate some useful generalizations about thiss

rd

A, 1. Jam waali.
2. Mi wayri yaade saare Bémba.
3. Kori qa gé%at, kibaaru baaba%é&ko?
L. Debbomakko haa£i]kam, kullegé%ko.

The sentences of A exhibit phrase stress on the 'penultimate' (next-to-last)
syllable. This may be established as in some sense the norm from which deviations

require explanation.
[-] [-]

B. 5. M1 yahiino, to saare Bookari.

The second phrase of B exhibits phrase stress on the antepenultimate (third
from the end) syllable. This may be taken as a special case of the 'normal!
penultimate stress which occurs when the final word of a phrase has a 'base' of
more than two syllables. A base 1s definable as the root of the word with or
without a noun class suffix or a verbal extension suffix but not including any
other kind of suffix. In short the base 1s the shortest form of the 'word' which
may be pronounced 1n 1solation or in context.

The first phrase of B exhibits 'mormal!' penultimate stress. This three-~
syllable construct, yahiino, 1s not a base, since the forms yaa, the 'root' and
yahi both occur in other contexts.

Note that here we are speaking of /?/ juncture as a phonemic entity. The
orthographic question mark, 2 , 138 used in these lessons not only to signal
/2/ juncture but also at the end of sentences with question words or the
question particle, which sentences do not show the higher pitch associated
with /?/ juncture.
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(-]
C. 6. ©No yimbemaa be?

’
7. M1 wayri yaade saaremaa.

The two sentences of C exhibit stress, earlier than the penultinate syl-
lable. Neither saaremaa nor yimbemaa Be 1s a base, since saare and yimbe occur

independently. Hence there must be something about the constructs here which is
different from eg. yahiino. The suffix -maa 'your (sg.) ' belongs to a class of
monosyllabic pronoun suffixes the members of which do not affect stress. Sim-
1larly Pe, which was defined as a 'class marker' belongs to a class of class
markers, none of which affects the position of stress. Hence the phrase stress
of these two sentences remains on the penultimate syllable of the stem to which
such suffixes or class markers are appended.

[-]
D. 8. Tuma gqo gartaa?

[-]
9. Honno Yompa®
The sentences of D show phrase stress placement in the sentence earlier
that previous examples. The first words of these sentences are question words.
Especially in short questions the stress 1s often on the question word but this

1s as variable as in English.

Compare: When did he come®
When did he come?

In general i1n these materials we will not mark stress on the interrogative word
since either reading 1s possible. When the context demands emphatic stress on

the 1interrogative, 1t will be marked.

[-]
E. 10. Yalla qokkur bBe jam.

This sentence 1llustrates a form of a verb which we describe as an
'imperative'!. This 1s the root or base of the verb without suffix. Im-
peratives are generally stressed.

With the range of sentence patterns available at this stage, no further
useful generalizations can be 1llustrated. To round out the presentation,
however, we may note that 'adverbial modifiers' which modify verbs and receive
such translations as 'again', 'a little!', 'too', etc., do not normally affect

stress patterns.

The juncture / % / 1s characterized by a high pitch on the 1mmediately
preceding syllable - a pitch which does not fall but may rise or 'lilt' upward
slightly at the end.
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Phrase stresses which do not conform to the generglizations given above
are marked 1n these materials with the acute accent, / ° /. Thus this symbol
over the last syllable of a phrase means a high to low falling intonation
pattern on the syllable. The stress symbol elsewhere in the phrase simply
indicates phrase stress on the syllable so marked. Phrase stress which does
not accord with the generalizations above 1s commonly to be construed as
tcontrastive' or 'emphatic' stress, analagous to the stress on the articles

in the English sentences.
'T asked for a book, mot the book,'

Phrase stresses which do accord with the generalizations above are not

marked in our materaials.
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UNIT L

ll.0 Dialog:s Addational Afternoon Greetings

-Samba-
Jam fiallen. Good aftermnoon.
~Demba-
Jam tan 1 Greetings
- Samba -~
-mon/-modon your (pl.)
No baabamon. How's your father.
-Demba ~
Jam tan 1 Fine.
qgodon you (pl.) are ----ing
Kori godon nana kibaaru baabamon. I hope you are hearing news of
your father.
kono but
sellu be well
sellaani 1s not well
Qeeyat kono qo sellaani. Yes, but he's not well.
-Demba~
ko 1t 1s, there 1s, what (1s)%
mo him, her, 1t (object pronoun)
Ko hodum hefi mo? What's wrong with him? "What has
gotten ham? ')
-Samba-~
koyngal [pgall (xoyde) leg, foot
muus suffer, be 111, hurt, ache
muusata which hurts (relative form)
Ko koypgalmakko, muusata. His leg 1s bothering him.
('It's his leg that hurts.')
-Demba~
maa or; one hopes
dum thing, that, 1t
pur surpass, exceed, 1improve,
be greater than
Bpura has improved, 1s better,

1s greater than
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seeda a little, a bit, some

Maa dum Buri seedaz” [1] hope 1t's gotten better.
-3amba-

Qeeyit go Buri 300n1.l Yes, he's better now.

Yalla qokkur mo jam. May God give him peace.
-Demba-

No neenemaa® How 1s your mother?
~-Samba~

Neeneqam yahi saare Jibel. My mother has gone to Jibel

village.

.1 Variation Drills on Basic Sentences

a) Simple Substitution Drill

New word: hiir 'spend the evening'

Cue Pattern

Jam waali.

fiallen Jam fiallen.
hiira Jam hiaira.
fially Jam fialla.
mbaalen Jam mbaalen.
kiiren Jam kiiren.

b) Simple Substitution Drall
Cue Pattern

M1 sellaani.

Be Be cellaani.
qo Qo sellaani.
Demba Demba sellasani.
mey Men cellaani.
Samba Samba sellaanai.
qa Qa sellaani?
ml M1 sellaanz.

lNote that seeda 1s one of the adverbial modifiers mentioned in 3.6 which
does not affect phrase stress. Jooni also does not normally affect stress
but i1n Unit 2 occurred the sentence: Kori Biddomaa yahi japgurdu jooni.

in whaich jooni did receive a contrastive stress-hence the stress mark there.
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UNIT U

c)

d)

Random Substitution Drill

Cue

New word: marse [@#] (marseeji) ‘'market!
Pattern
Kori Biddomaa yahi japgurdu jooni.
B1bbe Kori b1bbBemaa fijahi japgurdu jooni.
-mon Kori B1BBemon fijahi japgurdu jooni.
saare Kori BibBBemon fijahi saare jooni.
yimbe Kori yimbemon fijahi saare jooni.
-maa Kori yimbemaa fijahi saare jooni.
marse Kora yimbemaa fijahi marse jqoni.
debbo Kori debbomaa yahi marse jooni.
rewbemon Kori rewbemon fijahi marse jooni.
Japgurdu Kori rewbemon fijahi jaygurdu jooni.
B1bbe Kori BibBBemon fijahi jaygurdu jooni.
Biddomaa Kori Biddomaa yahi japgurdu jooni.

Cue

kam

Be

mex

Demba
neenemaa
baabamon
Biddomaa
kawmon
mawnirawomasa
mifirrawomaa
debbomaa
rewbemakko
Bengumaa
Bookari
Samba

mo

Simple Substitution Drall

Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum
Ko hodum

heba
heb1
heb1
heba
hebi
hebi
heba
heb1
heba
heBa
heba
heba
heb1
heba
heb1
heba
heba
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mo%

kam?

Bez

men?

Demba?
neenemaat
baabamon?
piddomaag
kawmon?
mawnirawomaa®
mifiirawomaa?
debbomaa?
rewbemakko?
Bengumaa?
Bookari®
Samba?

mo?
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e) Simple Substitution Drill

Cue

-maa
-qam
debbogam
baabagam
neenemaa
Bi1ddomakko
kaw Demba
mawnirawodgam
mifiirawomaa
Bookara
Samba

Demba

-makko

Ko
Ko
Ko
Ko
Ko
Ko
Ko
Ko
Ko
Ko
Ko
Ko
Ko
Ko

Pattern

koypgalmakko muusata.
koyngalmaa muusata.
koyyggalgam muusata.
koyngal debbogam muusata.

koypgal baabagam muusata.
koyngal neenemaa muusata.

koypgal Biddomakko muusata.
koyngal kaw Demba muusata.

koypgal mawnirawogam muusata.
koypgal mifiirawomaa muusata.

koyygal Bookari muusata.
koypgal Sambs muusata.
koyngal Demba muusata.
koyngalmakko muusata.

£) Simple Substitution Drill

Cue

qo
Be

qa

gon

koyygalmaa
baabamakko
neeneqgam

kaw Samba
mawnirawo Demba
mifiirawo Samba
debbomakko
Biddoqam

Samba

Demba

dum

Maa
Maa
Maa
Maa
Maa
Maa
Maa
Maa
Maa
Maa
Maa
Masa
Maa
Maa
Maa
Maa

Pattern

dum Buri seeda?

go Buri seeda?

be buri seeda®

ga Puri seeda?

gon Buri seeda?
koyngalmas Buri seeda?

baabamakko buri seeda%

neenedam bBuri seeda®

kaw Samba Buri seeda?
mawnirawo Demba Buri seeda®

mifiirawo Samba Buri seeda®

debbomakko Buri seeda®
biddogam Buri seeda®
Samba buri seeda?
Demba Buri seeda®

dum Buri seeda%
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saare Bookari

Progressive Substitution Drall

Cue Pattern
Neenegam yahli saare Jibel.
qo Qo yahi saare Jibel.
jaggurdu Qo yahi jaggurdu.
debbomaa Debbomaa yahi japgurdu.
marse Debbomaa yahi marse.
be Be fijahi marse.

Be fijahi saare Bookara.

prddogam Biddogam yshi saare Bookara.
ngesamakko Biddogam yahi pygesamakko.
mex) Mepn fijahi pygesamakko.

saare Jibel Mey fijahi saare Jibel.

gon Qon fijahi saare Jibel®
saare Bookari Qon fijahi saare Bookari?

kaw Samba Kaw Samba yahi saare Bookari.
marse Kaw Samba yahi marse.

qa Qa yahi marse=<

jangurdu Qa yahi japgurdu?

baabamaa Baabamaa yahi japgurdu.
ngesamakko Baabamaa yahi ngesamakko.
neenegam Neeneqam yahi ygesamakko.

saare Jibel Neeneqam yahi saare Jibel.

.2 Note: Short-Form Subject Pronouns

While

tions as a

every noun class has a form, related to the class suffix, which func-
pronominal substitute for a noun of that class, 1t 1s sufficient for

present purposes %o learn to use the personal pronouns for first and second per-
sons and the pronouns of the singular and plural personal, [go] and [Be] classes.

The short-form subject pronouns are as followss

Singular Plural
1st person mi mer)
2nd person qa gen (inclusive of speaker)
gon (exclusive of speaker)
3rd person go Be

The two forms of the
Qen refers to two persons - usually the person spoken to

second person plural are a source of potential confu-
sion to the student.
plus the speaker. This normally translates as

'you and I' or 'we'! and, from an

English point of view appears to be a first-person form including the person
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spoken to. However, from a formal point of view, gen patterns with gon as we can
see above by the absence of the /m/ of first person forms. Other ways in which
the second person inclusive forms pattern with other second person forms will

become apparent as we progress.

Basically, the gen form 1s a 'dual' - between singular and plural - and 1is
also, 1n a certain sense, between first and second person - including, normally
one individual first person with one individual second person or with a group of
second persons considered as a unit. In this usage gen occurs as subject in the
Fula translation, of such sentences as 'You remember, last year, we went together
to the lake.'

However, 1in certain contexts - especially with certain verbs such as gar
‘come! - 1t 18 not likely that a speaker will inform a second person or a group
of persons concerning their mutual action. In such situations gen 1s sometimes
used to denote the speaker and one other participant in the action not the person
spoken to.

Thus 1t can be seen that in most cases the form gen 1s best translated as
'we two'! or 'the two of us' and that 1t has, in Fula, all the potential ambiguity
associated with those translations in Englaish.

It should further be noted that 1t 1s a second person plural inclusive form
related formally to gen which 1s used in situations where, in English, the verb
phrase 'let's ____ ' would occur to express a suggestion for action involving both
speaker and person or group spoken to.

In practice, once gen has been used to show the inclusion of speaker as well
as person spoken to, subsequent clauses or sentences in the same context may
employ the first person plural mey to refer to the group's actions. In general
mey 1s more common than gen and the latter 1s used to emphasize that the two
persons are included. When such emphasis 1s not required mey 'we' or gon
tyou (pl.)' are used.

Members of this set of personal pronouns occur commonly as the subjects
of perfective forms of verbs, for example:

M1 yaha. 'TI went.'
Be fijah1 to saare. '"They went to town.'

and as subject of all negative and potential forms of verbs. There 1s another
set of subject pronouns which are longer than these (see Li.6 below) hence we

refer to these’as the short forms of subject personal pronouns.
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L.3 Grammar Drills on Short-Form Subject Pronouns

a) Simple Substitution Drall

Cue

qo
mi
be
mex
qon

ga

Pattern

D

Qa yahi to marse?
Qo yahi to marse.
My yahi to marse.

g

Be fijahi to marse.
Mey fijah1 to marse.
Qon fijah1 to marse.
Qa yahi to marse%

b) Simple Substitution Drall

Cue

qo
mi
be
mex
gon
qa
gen

qa

Pattern

Qa waalli to saare Bookari?
Qo waali to saare Bookari.
Mi waali to saare Bookari,.
Be mbaali to saare Bookarai.
Mey mbaali to saare Bookari.
Qon mbaali to saare Bookari®
Qa waali to saare Bookari,
Qen mbaali to saare Bookari.
Qa waali to saare Bookari?

¢) Progressive Substitution Drall

Cue

qo
flall
marse

be

yaa
Japggurdu
mex

waal
marse
gon

flall
jagjurdu
qo

waal

marse

Pattern

Qa yahi to japgurdu?
Qo yahi to japgurdu.
Qo fialli to japgurdu.
Qo flalli to marse.

Be fialli to marse.

Be fijahi to marse.

Be fijahi to japgurdu.
Mey fijahi to japgurdu.
Mey mbaali to jaygurdu.
Mey mbaali to marse.
Qon mbagli to marse?
Qon flalli to marsel
Qon fialla to japggurdu?
Qo fialli to japgurdu.
Qo waali to japgurdu.

Qo waali to marse.
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Qo waali to marse.

mi M1 waali to marse.
yaa M1 yahi to marse.
Jjapggurdu M1 yahi te japgurdu.
qa Qa yahi to japgurdu®

d) Random Substitution Drill

Cue Pattern

Qo yahi to saare Bookari.
marse Qo yahi to marse.
Be Be fijahi to marse.
waal Be mbaali to marse.
mi M1 waali to marse.
saare Bookari M1 waali to saare Bookari.
mex) Mey mbaali to saare Bookari.
yaa Men fijahi to saare Bookari.
da Qa yahi to saare Bookari?
marse Qa yahi to marse?
qon Qon fijahi to marse?
qo Qo yahi to marse.
waal Qo waali to marse.
saare Bookarai Qo waali to saare Bookari.
yaa Qo yahi to saare Bookari.
be Be fijahi to saare Bookari.
waal Be mbaali to saare Bookari.
qo Qo waali to saare Bookarai.
yaa Qo yahi to saare Bookara.

L., Reference Note on Verbal Forms in Fula

The variety of verbal forms which occurs i1n Fula 1s great and potentially
confusing to the student. The various forms which occur must be introduced in
notes and systematically drilled one at a time through succeeding units. However,
a certain amount of terminology will be employed to distinguish verbal forms and
1t appears desirable to present an overview of the verbal structure and to intro-
duce some of the terms at this point.

Basically each verb consists of a verb 'root!, a form which cannot be
sub-divided into smaller units carrying meaning. This root may be employed
in & sentence as the 'imperative! form of the verb (see Note 3.2).

For example: Qar! 'Comed!

Added to the end of the root may be one or another !verbal extension!
carrying such meanings as 'causative', 'goal directed!, reciprocial!, etc.
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An example 1s furnished by the verbs haal 'say, tell' and haalan 'tell to!' in
Unit 2. A verb root plus one (or more) extensions 1s called a 'verb base!'.

A verb root or verb base may be 'inflected' by the addition of suffixes 1in
a variety of ways. Essentially these inflections are of three types:

1. 'Aspect' - Perfective or Imperfective.

Examples: Perfective: M1 wayr:i yiide Yompa.
'T haven't seen Yompa for a long time.'!

Imperfectives Mido laaroya gaynaakogam.
'I'm going to look for my shepherd.'

2. 'Voice' - Active voice, middle voice, Or passive voice.

Examples: Active voice: Mi wayri yiide Yompa.
'T haven't seen Yompa for a long time.'!

Middle voice:

Passive voice: (No examples have yet occured).

3. !Tense' - Simple, Preterit, Potential/Habitual, etc.

Exampless Simple: Mi wayri yiide Yompa.
'T haven't seen Yompa for a long time.'!

Preterit: Mi yahiino to saare Bookari.
'I'd gone to Bookari's village.'!

Potential/Habitual: Kori qa nanat kibaaru baabamakko.
'T trust you hear news of his father.'!

A study of these examples should make clear how difficult 1t 1s to equate
any of the categories of inflection with categories like 'tense' in traditional
grammar.

Study of the examples also makes 1t clear that there are potentially many
more forms than those exemplified. For example the form wayri 1s perfective
in aspect, active in voice and simple in tense. Verb forms may also, of course,
represent any of the various combinations of these categories, like yshiino which
1s perfective 1n aspect, active i1n voice and preterit in tense; or nanat which
18 imperfective in aspect, active in voice and potential in tense. Examples of
other combinations of these categories will occur as the student progresses

through these units.

The total number of forms which may be constructed on a particular root or
base 18 very large. However, study of the few examples given above indicates
that certain suffixes are characteristic of certain categories. For example,
active perfective forms contain [-1] while active imperfective ones contain [-al.

Similarly preterit tense forms end in [-nol] while potential ones have a [-t] on
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them (or a [-y] as we shall see). Thus the elements of meaning associated with
the several categories are correlated with particular suffixes and mastery of
them consists in learning the suffixes and the rules for their occurance (such
as, for example, the rule that perfective aspect and potential tense do not occur
together.)

In addition to the categories outlined above, verbal forms may also be
positive (lacking a specific suffix) or negative (inflected with a particular
negative suffix).

Examples: Positive: Qo Buri jooni. 'He's better now.'!
Negatives Kono go sellaana. 'But he's not well.'!

Another type of verbal form has occurred in dialogs as follows:

Tuma fijaataa ygesamaal "When will you go to your farm?'!
Ko koypgalmakko, muusata®? 'Tt's his leg that hurts.'

These forms occur regularly in certain questions and as forms modifying
nouns (like such English relative clauses as 'that hurts' in the second example).
We call these relative forms of the verb. Relative forms occur in various aspects

and voices and many of them, as in the first example, have a suffix for the
subject (here [-al] for 'you (sg.): Forms with subject suffixes are regularly
characterized by consonant alternation of the root-initial consonant (as in

fijaataa).

We have seen (3.l) that verb roots and bases may also be suffixed with noun
class suffixes to make nouns. This process 1s known as deraivation. The infini-
tive (for example: yiide) 1s such a noun (of the [nde] noun class). Another
example which has occurred is jaggurdu from the verb root japg with the [-r]
verbal extension (a 'locative! extension) making the verb base jaggur plus the
noun class suffix du (of the [ndul class). In Fula, derivation 1s from verb root
or base to noun,not the other way around.

L.6 Note: Long-form Subject Pronouns with Imperfective Verb Forms, the
'Progressive ! Form

Note the sentences: Mido laaroya gaynaakogam.
'T'm going to look for my shepherd.

Kori godon nana kibaaru baabamon.
'T hope you're hearing news of your father.'!

The commonest type of sentence employing imperfective verb forms uses a
longer form of the subject pronoun plus the imperfective stem of the active
verb {verb base plus [-al). The complete set of long-form personal pronouns

18 as follows:
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Singular Plural
lst person mido miden
2nd person qgada geden (1nclusive of pseaker)

godon  (exclusive of speaker)
3rd person qomo Bedo

The effect of this long-form of the personal pronouns i1s to make an
tequational' or 'situational! sentence. A more literal translation of the
first example sentence would be 'I am in the (as yet incomplete) state of going
to look for my shepherd.! In this translation the parenthetic phrase 'as yet
incomplete! refers to the fact that the imperfective verb form indicates action
not yet complete.

A similar effect 1s obtained in sentences with noun or class pronoun
(rather than personal pronoun) subjects by the use of the particle [no/ha],
a 'locative! particle meaning '1n/at'.1 Thus the example sentence with subject
Demba would be:

Demba no laaroya gaynaakoqam. 'Demba 1s in the (as yet incomplete)
state of going to look for my
shepherd. !

The difference between no and na here i1s that no i1s commonly used with subjects
of the [qo] 'personal! class and with relative clauses as subject while na 1s
usually used with all other subjects, but there 1s some free variation.

The long-form persgonal pronouns and noun subjects plus [no/nal are used
also with forms other than the imperfectives of verbs - with the stative forms
of verbs (as will be explained later) and with non-verbal expressions of state
such as ge jam 'with (or in) peace!':

Maido ge jam. 'IT'm 1n peace.,'!
Demba no gqe jam. 'Demba 1s 1n peace.!

With the verb yaa, 'go!, the perfective and imperfective forms (with short
and long subject pronouns respectively) and with noun subjects are as follows:

Perfectaive: Singular Plural
1lst person M1 yahi to saare Jibel. Mey fijahi to saare Jibel.
2nd person Qa yahi to saare Jibel® Qen fijahi1 to saare Jibel.

Qon fijahi to saare Jibel?

3rd person Qo yahi to saare Jibel. Be fijah1i to saare Jibel.

1The pronoun go functions both as a personal pronoun with the long form

gomo as 1in: Qomo_to_ saare. 'He 1s 1n town.' or as a class 'demonstrative'!
pronoun as in Qo no to saare. '"This one 1s in town.'!
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Noun Subject:

Demba yahi to saare Jibel. Yimbe be fijahi to saare Jibel.t

Imperfective (Progressive):

1st person Mido yaha to saare Jibel. Miden fijaha. to saare Jibel.

2nd person Qada yaha to saare Jibel. Qeden fijaha to saare Jibel.

Qodon fijaha to saare Jibel.

3rd person Qomo yaha to saare Jibel. Bedo fijaha to saare Jibel.

Noun Subject:

Demba no yaha to saare Jibel. YimBe be no fijaha to saare Jaibel,

lts 7 Grammar Drills on Progressive Verb Forms
a) Progressive Substitution-Transformation Drill
Cue Pattern 1 Pattern 2
M1 yahi marse. Mido yaha marse.

qo Qo yah: marse, Qomo yaha marse.
flall Qo fialla marse. Qomo fialla marse.
japngurdu Qo fialli japgurdu. Qomo fialla jaygurdu.
be Be flally japggurdu. Bedo flalla japgurdu.
laaroyii Be ndaaroyi japgurdu. Bedo ndaaroya japgurdu.
gaynaakomaa Be ndaaroyi gaynaakomaa. Bedo ndaaroya gaynaakomaa.
mer) Mey ndaaroyi gaynaakomaa. Miden ndaaroya gaynaakomaa.
qokk Mey pgokki gaynaakomaa. Maden pgokka gaynaakomaa.
Samba Meny ngokki Samba. Miden ygokka Samba.
qa Qa gokki Samba? Qada gokka Samba®
laar Qa laari Samba<® Qada laara Samba®
Bookari Qa laari Bookarai? Qada laara Bookari?
gon Qon ndaari Bookarai® Qodon ndaara Bookari®
yi1 Qon fijayi Bookari? Qodon fijiya Bookarai?
marse Qon fijiy: marse? Qodon fijiya marse®
mi Mi yiya marse. Mido yiya marse.
yaa M1 yahi marse. Mido yaha marse.

1The second /be/ here 1s a specific or demonstrative pronoun particle here
This structure will be explained and drilled in Unat 5.

translated

'the'.
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b) Random Substitution-Transformation Drill

Cue Pattern 1 Pattern 2
Samba japgi. Samba no janpga.

qar Samba gqari. Samba no qara.
gen Qen ggarl.l Qeden nygara.
waal Qen mbaali. Qeden mbaala.
Demba Demba waali. Demba no waala.
yaa Demba yahi. Demba no yaha.
qo Qo yahz. Qomo yaha.
laar Qo laari. Qomo laara.
Yompa Yompa laara. Yompa no laara.
jang Yompa japgi. Yompa no japga.
mi M1 japgi. Mido janga.
Samba Samba jangi. Samba no japga.

INote that this 1s one of the situations, noted in 4.2 above, where /qen/
cannot easily include the person spoken to and hence probably refers to

the speaker and a single other. Substitution here of /mey/ might lead the
hearer to look about for other members of a larger group. Note also that
/qen/, though formally patterning with second person forms does not require
us to regard a statement like this one as a !yes-no' question. (see foot-
note to %b) of Variation Drills, Unit (3).
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BASIC COURSE UNIT 5

UNIT 5

5.0 Basic Sentences: Useful classroom Expressions

1.

2.

yid

fof

foft

nat
Qa yidi foftude na?
Qeeyrt

foften

Qawa? Toften seeda.

pgaren
yar
yara
kigkiliba [g]
Ngaren, mey fijara kipkiliba.

Japga
Qawa, pgaren, mey jJaypga.

haalaa
haalon
Si1 m haali, haalaa.

S1 m1 haali, kaalon.

kadi
Haal kadai.

Pum na moddya.
Haalanam kadi.

quddu
quddit
deftere [ndel] (defte)

want, like
breathe
take a breather, relax
(question particle)
Do you want to take a break?

Yes.

let's (you and I) take a
break
0K, let's take a short break.
(1Let's relax a bit.!')

come on (you and I)
drink (verb)
may drank, should drink
herb tea

Come om, we'll drink herb tea.

may study, should study
0K, come on, we should study.

you (sg.) are to speak
you (pl.) are to speak
Repeat after me. { 'When I have

spoken, you [sg.] are to speak.

veesees you [plad seveeannnn, .
again
Repeat! ('Speak again!!')
This 1s good. (!'This in state
of having become good.')
Say 1t again. ('Tell [1t] to me
again')

close
open
book

1 The gquestion particle na requires a strong stress on the i1immediately
precedln% syllable even when that syllable 1s a nominal class suffix

(as here

or a monosyllabic possessive pronoun suffix. Note: Qo _yahi
gallegam na? 'Did he go to my compound? '
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soora [g] (sooraaji) chapter
goqo number one
10. Quddat deftemon, soora gogqo. Open your books [to] chapter
number one.
11. Qawa?t japgen soora qo. OK, let's read this chapter.
12, Japgu qo. Learn this. / Study this.
5.1 Varaiation Drills on Basic Sentences

a) Progressive Substitution Drill

New word: gorko [qo] (worbe)

man, male, husband ]

Cue Pattern

Qa yidi yiide dum na? 'Do you [sg.] want to see 1t%2

qgo Qo yidi yiide dum na®

hebde Qo yid1 hebde dum na® 'Does he want to get 1t2!
gon Qon fijidi hebde dum na?®

jangude Qon fijidi japgude dum na? Do you [pl.] want to read 1t?'
Be Be fijadi japgude dum na?

yarde Be fijidi yarde dum nav

gorko go Gorko qo yidi yarde dum na®

nande Gorko go yidi nande dum na?

qo Qo yidi nande dum nav®

laarde Qo0 yidi laarde dum mna?

qa Qa yidi laarde dum na®

y1iide Qa yidi yiide dum nav

b) Progressive Substitution Drill

New word: galle [g] (galleeji)  compound, home

Cue Pattern

Qa yidi yaade to galleqam na<® 'Do you [sg.] want to go

to my place®!

qo Qo yidi yaade to galleqgam mna®
garde Qo yidi qarde to galleqgam na® 'Does he want to come tc

my place?!

Be Be fijidi garde to galleqam na%

waalde Be fijidi waalde to gallegam na? 'Do they want to spend the
night at my place<
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Be fijidi waalde to galleqam mna?

Demba Demba yidi waalde to gallegam na®
flallude Demba yidi filallude to gallegam na®
kawmaa Kawmaa yidi fiallude to gallegam na<®
foftude Kawmaa yidi foftude to galleqam na®
qa Qa yidi foftude to gallegam ma%
yaade Qa yidi yaade to galleqam na®

5.2 Notes Specific or Demonstrative Pronoun Particles

Note the sentences:
No yimbemaa De% How [are] the people of yours®
Qawat japgen soora qo. 0K, let's read this chapter.

These are 1llustrations of the use of a pronominal form to show a specifaic
or demonstrative meaning, often translatable by the English definite article 'the'
or by a demonstrative, 'this' or !'these'.

Nouns i1n Fula usually have suffixes which mark the membership of the noun in
one of the many noun classes of the language. Some of these classes are singular,
others plural. In these materials, when a noun 1s introduced, the class pronoun
1s given 1n brackets and the plural form in parentheses after 1t, and these must
be learned as part of learning the noun. For example, debbo [qo] rewbe.

The specific or demonstrative pronoun particle consists of the appropriate
form of the class pronoun occurraing after the noun (or after the mnoun phrase, if
the noun 18 modified). In the two examples at the beginning of this note, the
class suffixes are respectively, Be and @ (zero). Many borrowed words belong to
the zero class in the singular as far as their direct suffix is concermned but
take the demonstrative appropriate to the go class (singular, personal [and other]
nouns). Thus the borrowed word (from Arabic) soora takes the specific or demon-
strative pronoun particle go.

With some words which have occurred to date the specific particles are as
follows:

Singular Plural

neddo qo yimbe be
debbo qo rewbe be
Biddo qo b1b6be Be
baaba go baabiraabe be
kipkiliba go = = ~eeemmeeaao
soora qo sooraajil di

kibaaru ndu =  s=eceem———a
Jaggurdu ndu japgurduuji di
deftere nde defte de
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hunde nde kulle de

saare nde caqe de / saareej1l di
galle nde galleejl a1

bepgu pgu 00 =memee——e——--

ygesa mba gese de

Note that the plural class which has the suffix -jJ1 takes a specific or
demonstrative di, while the plural class that has the suffix -e takes the

demonstrative de.

The demonstrative may also precede the noun, as go biddo 'thkas child', or
nde deftere 'this book!', in which case there may be a contrastive or demonstra-
tive stress on the particle and the translation i1s more commonly 'this!' or 'these'
rather than the definite article. The suffix -ya to the appropriate particle
forms a demonstrative with reference at a distance. Thus, géza piddo 'that chald',
ﬁéxa rewbe 'those women!'! or déxa defte 'those books'. Demonstratives with suffix
-ya normally precede the noun they specify. Demonstratives are used as pronouns
without the related noun when the reference 1s clear from context.

Note that neither the noun class suffix or the following demonstrative
particle normally receives stress even when the penultimate syllable.

5.3 Grammar Drills on Specific or Demonstrative Particles
a) Simple Substitution Drall
Cue Pattern

Qo sellaani.
worbe bBe Worbe bBe cellaani.
gorko qo Gorko qo sellaani.

rewbe bBe Rewbe bBe cellaani.
debbo qo Debbo qo sellaana.
yimbe Be Yimbe Be cellaani.
neddo qo Neddo go sellaani.
Be Be cellaani.
qo Qo sellaana.

b) Simple Substitution Drill

Cue Pattern
Qo yahi japgurdu.
be Be fijahi japngurdu.
qo gorko Qo gorko yahi jaggurdu.
Be worbe Be worBe fijahi japgurdu.

go debbo Qo debbo yahi japgurdu.
Be rewbe Be rewbe fijahi japgurdu.
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qo neddo

Be yimbe
qgo biddo
Bbe D1BBe

qo

¢) Simple

Cue

Bbeya
qoya
Beya
qoya
Beya
qoya
Beya
goya

Be rewbe
Qo neddo
Be_yambe
Qo baddo
Be 61H0e
Qo yahi japgurdu.

Substitution Drill

gorko
worbe
debbo
rewbe
neddo

yimbe

Tuma goya gqarata?

fijahi
yahi
fijahi
yahi
fijahi

Pattern

Jaggurdu.
Jaggurdu.

Jjaggurdu.
japgurdu.

Jjapgurdu.

"When will he come?!

Tuma Peya pgaratal

Tuma goya gorko qarata®
Tuma Peya worbe pgarata®
Tuma goya debbo qarata?
Tuma bBeya rewbe pgarata®l
Tuma goya mneddo garata®

Tuma Peya yimbe ygaratal
Tuma goya garata%

d) Progressive Substitution Drill

Cue

Japgurdu ndu

worbe be

galle qo

bengu ygu
ygesa mba

yimbe Be

galleeji d1

616be bBe

gese

de

worbe be

cage

gaynaabe be

de

saare nde

rewbe be

Rewbe

Rewbe

Worbe

Worbe

Bengu

Yaimbe

Yimbe

Bibbe

B1b6be

Worbe

Worbe

Be
be
Be
Be

Pattern

fijahi
figahi
fijahi
fijahi

to saare nde.
to japgurdu ndu.

to japgurdu ndu.
to galle go.

pgu fijaha to galle go.
Bepgu ygu fijahi to pgesa mba.

Be

Qaynaabe
Qaynaabe bPe fijah1 to saare nde.

Rewbe Be fijahr to saare nde.

fijaha
fijahi
fljaha
fljaha
fijahi
fljahi
be fij

to pgesa mba.
to galleej1 'di1.

to galleeji di.

to gese de.

to gese de.

to caqe de.

ah1 to cage de.

Remember that Beygu takes plural verbal forms.
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e) Progressive Substitution Draill

Cue

go
Jang

deftere nde
qa

heba

hunde

Be

y11

jayngurdu ndu
gon

laar

yimbe bDe

mey

nan

kibaaru ndu

ml

Pattern

M1 nani kibaaru ndu.
Qo nani kibaaru ndu.
Qo japg: kibaaru ndu.
Qo japgi deftere nde.
Qa Jaygi deftere nde?

Qa hebi deftere nde?

Qa hebi hunde nde?

Be kebi hunde nde.

Be fijiyi hunde nde.

Be fijiyi japgurdu ndu.
Qon fijiyi jaggurdu ndu?
Qon ndaari japgurdu ndu?
Qon ndaari yimbe Be?

Meyn ndaari yimbe Be.

Mey nani yimbe be.

Mey nani kibaaru ndu.

M1 nani kibaaru ndu.

f) Random Substitution Drall

Cue

Jjayg-

heb

hunde nde
yi1

saare nde
yahi to
Japgurdu ndu
ngesa mba
galle go
yil

heb

hunde nde
Jang
kibaaru ndu
deftere nde
yii

Jang
kibaaru ndu

Pattern

M1i mnani kibaaru ndu.
M1 japgi kibaaru ndu.
M1 hebi kibaaru ndu.
M1 hebPi hunde nde.
M1 yaiy1 hunde nde.
Mi yiyi saare nde.
M1 yahi to saare nde.

Mi yahi to japgurdu ndu.
Mi yahi to ygesa mba.

M1 yahi to galle go.

M1 yiya églle qo.

M1 heb1 galle go.

M1 heB1 hunde nde.

M1 japgi hunde nde.

M1 japgir kibaaru ndu.
Mi japgi deftere nde.
Mi yiyi deftere nde.
M1 japgi deftere nde.
Mi japgi kibaaru ndu.
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5.l Note: ©Possessive Suffixes, the Possessive or Modifying Construction

Note these sentences from the dialogs:

1. M1 yahiino saare Bookari. 'T'd gone to Bookari's vi